The Russett School

Our Curriculum:
Key Stages 1 &2
Middle Leader: Ed Duffy
Date:- 2020 -2021

1

Contents
Introduction ...................................................................................................................................... 6
Our Curriculum; Intent, Implementation and Impact ......................................................................... 7
Welcome to Key Stages 1&2 .............................................................................................................. 7
Intent: ............................................................................................................................................... 8
What is the rationale behind the curriculum? ................................................................................ 8
How do we approach the curriculum and what do pupils learn from different subjects?................ 9
Throughout Key Stages 1& 2 pupils undertake learning in the following subjects: ...................... 9
English ....................................................................................................................................... 9
Mathematics ............................................................................................................................. 9
Science ...................................................................................................................................... 9
Personal, Social and Health Education (PSHE) including Citizenship and Careers Education ........ 9
RSHE ........................................................................................................................................ 10
Religious Education (RE): ......................................................................................................... 10
Physical Education (PE): ........................................................................................................... 10
Computing/Information Communication Technology (ICT)....................................................... 10
Humanities (Geography and History): ...................................................................................... 10
Creative Arts- Design and Technology (D&T): ........................................................................... 10
Creative Arts- Art and Design ................................................................................................... 11
Creative Arts-Music ................................................................................................................. 11
Learning Outside the Classroom (LOtC) .................................................................................... 11
Implementation: ............................................................................................................................. 11
Subject Provision within the Department..................................................................................... 12
Key Stage 1 .............................................................................................................................. 12
Key Stage 2 .............................................................................................................................. 12
Long Term Planning ..................................................................................................................... 13
Medium Term Planning ............................................................................................................... 13
Daily Planning .............................................................................................................................. 14
Role of the Department Leader.................................................................................................... 15
Home Learning ............................................................................................................................ 16
Additional Support ...................................................................................................................... 16
Provisions within the Academy .................................................................................................... 17
Resources .................................................................................................................................... 17
Cultural Capital ............................................................................................................................ 18

2

CPD ............................................................................................................................................. 19
How do pupils make a smooth transition into the next stage of their education?......................... 19
Impact ............................................................................................................................................. 20
Monitoring Progress .................................................................................................................... 20
Assessment within the Department ............................................................................................. 21
How do we check that the curriculum is working well? ................................................................ 21
Summary ......................................................................................................................................... 22
Appendices
Appendix 1: Long Term Mapping ..................................................................................................... 23
English ..................................................................................................................................... 23
Maths ...................................................................................................................................... 29
Science .................................................................................................................................... 33
PSHE ........................................................................................................................................ 42
Key Stage 1 .............................................................................................................................. 42
Lower Key Stage 2.................................................................................................................... 44
Upper Key Stage 2 ................................................................................................................... 46
Physical Education ................................................................................................................... 49
Creative Arts ............................................................................................................................ 55
Humanities .............................................................................................................................. 60
Learning outside the Classroom ............................................................................................... 69
Appendix 2: Class Timetables ....................................................................................................... 71
Appendix 3: Medium Term Planning ............................................................................................ 78
Appendix 4: Daily Lesson Plan ...................................................................................................... 82
Appendix 5: Pupil Trackers ........................................................................................................... 91

3

Our Trust’s Vision 2021
The fundamental vision of The Russett Learning Trust is to be a
Centre of Excellence in providing Outstanding Training, education and care.
WHAT DRIVES US
The mission of the Trust is that we will “Challenge for Achievement” and be
relentless in our pursuit of ever improving outcomes for all, through delivering the six C’s of
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Through the 6 C’s of
Citizens
1. To prepare pupils/students for the next stage of their development.
2. To develop appropriate employability skills.
3. To provide learning outside of the classroom.
4. To encourage engagement in their local community.

Confidence
1. To be confident and happy in all their learning.
2. To prepare pupils/students to be as independent as possible.
3. To develop pupils/students understanding and resilience to change.
4. To promote individual life chances and develop skills for future needs

Challenge
1. For all pupils/students to be lifelong learners
2. To develop pupils/students’ skills to be able to stay safe.
3. All pupils/ students to develop resilience to change and unpredictability.
4. To achieve excellent outcomes for all pupils /students.

Creative
1. Pupils/students to develop a love of learning.
2. To deliver individual learning pathways.
3. To use technology to learn and develop creative thinking and independence.
4. To motivate and enthuse pupils/students through a personalised curriculum.

Community
1.To promote understanding of their community.
2.Each pupil/ student has a place in society.
3.Pupils/students to engage in enrichment activities.
4.To be aware of the environment in which they life and have an understanding of the wider world.

Chararacter
1. To develop personal qualities and promote tolerance and strength.
2. To promote self - reliance.
3. To promote pupils /students understanding of health, wellbeing and family life.
4. To develop well rounded pupils/ students.
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Introduction
The Russett School is a highly successful 2-19 special academy supporting children and young people
with additional needs. The underlying philosophy that underpins all that we do in our academy is
that students learn best when they feel valued, where their barriers to learning are understood and
catered for, where learning is creative and meaningful and where they are active participants in their
learning journey.
To showcase how our Key Stage 1 & 2 curriculum meets the needs of our pupils, whilst supporting
the Ofsted Education Inspection framework 2019, this manual describes the intent, implementation
and impact of the curriculum. Additionally, the manual will demonstrate the work that the
department leader, subject leaders and teachers conduct including the monitoring and assessments
methods used to maintain outstanding teaching and learning. As an academy, our vision is that our
pupils will increase their confidence, independence and ability to communicate in all areas. We aim
to equip our pupils with necessary skills that they will need to succeed in life beyond the academy.
These include; a suitable method of communicating, an understanding of the world around them,
reasoning and the ability to address problem solving. Our curriculum is significantly enriched
through a wide range of first-hand learning experiences within the classroom and beyond.
Within the Russett Academy, pupils follow three pathways across the curriculum within all subjects.
These designated pathways are decided upon once the pupil arrives into Key Stage One. The
pathways are; Coastal, Countryside and City. For all pupils, on all pathways, their full potential is
planned for through careful differentiation, resources and progressive planning. Resources are
carefully ordered and monitored to accommodate pupil needs across all of the pathways by both
middle leaders and subject leaders. This ensures that every individual has the opportunity to engage
in all aspects of their curriculum. Within our curriculum offer, these are covered in more detail.
Pupils are planned for in a bespoke, personalised way throughout their learning experiences in Key
Stages 1 & 2. Class teachers are given opportunities to alter a pupils’ pathway if needed, using
evidence from three data collections over the course of an academic year. Additionally, this data
allows teaching staff to implement direct interventions where pupils need additional support.
Within Key Stages 1&2, our curriculum directly links to all areas of the six C’s as detailed above. The
six C’s ensure we are promoting challenge, independence and progression across skills that
encourage an enthusiasm for learning, skill retention and confidence. Key Stages 1 & 2 aim to
promote first-hand experiences and child-centred learning that encourages resilience, confidence
and independence. Our learning is personalised to meet the needs of each individual pupil. All
experiences are carefully planned to be meaningful, purposeful and highly differentiated to ensure
best possible outcomes for all. Through carefully planned lesson activities, pupils are given the
opportunity to learn across the day, accessing a range of provisions, to provide them with multisensory learning experiences.
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Our Curriculum; Intent, Implementation and Impact
The document below outlines the aims of the Russett School curriculum, and how we deliver those
aims through a broad, balanced and relevant approach. Within the Intent section, aims of the
curriculum, school values (six C’s) can be seen. Within the Implementation section, enhancements to
the curriculum for example, Forest school and signing choir are evident, showing how our academy
is creative with the delivery of the curriculum. The final section of Impact shows how we evaluate
our curriculum and ensure the best possible outcomes for all pupils.

Welcome to Key Stages 1&2
Within Key Stages 1&2, we have four classrooms (Rooms 3, 4, 5 & 6). Room 3 is our key stage 1
cohort; Room 4 our lower key stage 2 cohort and Rooms 5 & 6 are our upper key stage 2 cohort. The
pupils begin their journey into subject specific learning within Room 3. Within this classroom, pupils
are assigned a ‘Pathway’ (coastal, countryside and city) based on their individual abilities and needs.
Throughout Key Stages 1&2, we build on the skills gained and work completed from our EYFS
department, by continuing to emphasise communication skills at the heart of teaching and learning.
We adopt a ‘total communication approach’, drawing, for instance, on Makaton signing, Picture
Exchange Communication System (PECS), Voice Output Communication Aids (VOCAs) and objects of
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reference. A concentrated focus on communication allows our pupils the freedom to express their
needs and wants appropriately and independently.
Learning activities are organised through schemes of work which are derived from the National
Curriculum but adapted to suit the learning needs of the individual. Students are set challenging
targets but there is a commitment to fun and enjoyment whilst learning. There are also increasing
opportunities to participate in educational visits and extra-curricular activities, as the learners
progress through the two key stages. These include opportunities to engage in Careers week,
encounter visitors linked to professions and to participate in community events.
As pupils move through these key stages, the expectations placed on them become more
demanding, including an emphasis on developing their independence and responsibility, as part of
the preparation for later key stages and adulthood.

Intent:
What is the rationale behind the curriculum?
“Promoting outstanding achievement for all”
Key Stages 1 & 2 is the beginning of our pupils’ journey in developing themselves in becoming
independent learners and establishing themselves as a member of the academy community. Across
Key Stages 1&2, learning activities are organised through schemes of work which are derived from
the National Curriculum but adapted to suit the learning needs of the individual. Students are set
challenging targets but there is a commitment to fun and enjoyment whilst learning. There are also
increasing opportunities to participate in educational visits, learning outside the classroom and
extra-curricular activities.
We believe that pupils learn best when they feel valued as individuals and where they are active
participants in their learning journey. This active participation promotes confident citizens, with
character, a sense of self, achievements and independence. We harness their curiosity to develop
critical thinkers, who have positive outlooks on the world around them. Within Key Stages 1 & 2, we
provide a balanced, broadly based and relevant curriculum which promotes the spiritual, moral,
social, cultural, mental and physical development of pupils, preparing them for the opportunities,
responsibilities and experiences in their next stages of education. We support our pupils to move
from an EYFS curriculum based on the seven areas of learning (communication and language,
physical development, PSHE development, literacy, maths, understanding the world and expressive
arts and designs) to engage in subject specific learning. We deliver a rich and full curriculum, tailored
to meet the needs of our pupils, that derives from the National Curriculum. This allows us to
implement challenge for our pupils within every area and provides them with the essential
knowledge they need to be successful and functional members of society.
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How do we approach the curriculum and what do pupils learn from different subjects?
Throughout Key Stages 1& 2 pupils undertake learning in the following subjects:
English: Pupils learn letter sounds (phonemes) through daily phonics sessions, with a strong
emphasis on ‘Letters and Sounds’, enabling us to provide a consistent approach to teaching high
quality phonics. We use a combination of reading schemes and the books are banded using a colour
system. These include Oxford Reading Tree, Project X and PM Starters. These give a variety of fiction
and non–fiction books to develop children’s reading range. Benchmark provides a reading
assessment tool. Pupils are taught handwriting and mark making skills through a consistent scheme
of work, followed within each classroom. Class teachers can refer to ‘Handwriting Strategies’
handbook and the ‘English Manual’ for further information on our academy’s aims and provisions for
delivering English work sessions. Developing every pupils’ ability to respond, to listen and to
understand also lies at the heart of our curriculum.

Mathematics: The teaching of mathematics enables pupils to use their awareness and developing
understanding of pattern, space, shape and number, to develop problem-solving skills that
contribute to making choices, taking decisions and gaining control over their immediate
environment. Strands taught in KS1 are; Number, Measurement and Geometry. Once pupils progress
to KS2, Statistics is introduced to the pupils. Topics include number place value, addition and
subtraction and more advanced concepts such as fractions, using diagrams and pupils are introduced
to the language of algebra as a means for solving a variety of problems.

Science: The teaching of Science gives all pupils the opportunity to think and learn, and develop an
interest in and curiosity about, the world around them. In particular, science offers pupils the
opportunities to use their senses to explore and investigate, to develop an awareness of, and
interest in, themselves and their immediate surroundings and environment. We also encourage
pupils to participate in practical activities and develop an understanding of cause and effect.

Personal, Social and Health Education (PSHE) including Citizenship and Careers Education:
Learning PSHE and citizenship helps all pupils develop as individuals in a wider society. Pupils learn
to understand themselves physically, emotionally, socially and sexually and understand their
relationships with others. In particular, PSHE and citizenship offer pupils opportunities to make
choices and decisions, develop personal autonomy by having a degree of responsibility and control
over their lives.
Our Job Coach and Careers Lead work with individuals and small groups to help students to identify
and pursue their own career aspirations, offering real life experiences of the workplace, an
understanding of lifelong learning, and developing skills to enable students to contribute to society.
This journey begins in our Key Stage 2 department within the academy. Pupils participate in ‘Careers
Week’ during the year and encounter opportunities to develop their interests in specific careers and
job roles.
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RSHE:
Providing our pupils with information on Relationships, Sex, Healthcare and Education begins within
Key Stage 2. We teach our pupils fundamental skills and provide them with information on complex
issues such as feelings, emotions and respect. As an academy, we believe that developing this
understanding boosts their life chances and furthermore helps them understand the world around
them. Personal safety and understanding others’ emotions is at the heart of the curriculum within
Key Stages 1&2 and provides a basis for knowledge on maintaining healthy, positive relationships.

Religious Education (RE): Religion is the experience and expression of faith. Learning about religion
and learning from religion are important for all pupils, as RE helps pupils develop an understanding
of themselves and others. RE promotes the spiritual, moral, social and cultural development of
individuals and of groups and communities. In particular, RE offers pupils opportunities to develop
their self- awareness, understand the world they live in as individuals and as members of groups,
develop positive attitudes towards others, respecting their beliefs and experience, reflect on and
consider their own values and those of others and deal with issues that form the basis for personal
choices and behaviour.

Physical Education (PE): PE gives all pupils opportunities to develop their physical skills and to
apply those skills in different situations. It also enables personal and group achievements to be
acknowledged. Pupils in Key Stages 1&2 benefit from 2 PE sessions per week, one of which is
delivered by a specialist Sports Coach. In particular, PE offers pupils opportunities to develop their
skills of coordination, control, manipulation and movement, promote a healthy lifestyle and
contribute towards their physical development. PE also develops the personal qualities of
commitment, fairness and enthusiasm.

Computing/Information Communication Technology (ICT): Developing capability in ICT helps all
pupils become part of the rapidly changing world in which technology is an essential part. ICT helps
pupils take greater responsibility for their own learning, plan and organise their ideas, and produce
and present work of a high standard. It can also encourage creativity whilst educating pupils how to
stay safe online.

Humanities (Geography and History): Learning geography helps pupils develop curiosity in, and an
understanding of, themselves, other people and places, and the relationships between them.
Learning history helps pupils develop curiosity in, and an understanding of, the past and how their
local community has changed. In particular, studying history offers pupils opportunities to develop
knowledge and understanding of the sequences, routines and chronological patterns that make up
their world.

Creative Arts- Design and Technology (D&T): D&T provides practical learning experiences which
make it accessible to all pupils. Pupils use knowledge and understanding from across the curriculum
and apply and consolidate them in practical activities. Pupils carry out practical tasks in which they
all can contribute to the development of individual or group projects.
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Creative Arts- Art and Design: Art and design stimulates creativity and imagination. It provides
visual, tactile and sensory experiences, and is a unique way to understand and respond to the world,
and to communicate with others. Pupils learn about the place and role of art, craft and design in life
today, as well as in different times and cultures.

Creative Arts-Music: Music is a powerful, unique form of communication that can change the way
pupils feel, think and act. It brings together intellect and feeling and enables personal expression,
reflection and emotional development. As an integral part of culture, past and present, it helps
pupils understand themselves and relate to others. Additionally, it improves listening, concentration
and attention skills. Cross curricular links and themed approaches are taught during topic sessions
and celebration weeks/days.

Learning Outside the Classroom (LOtC): Outdoor Learning is to be integrated into the daily
planning of class teachers as and when possible ensuring that our pupils have access to a range of
skills taught creatively and an in alternative learning environment. This creates positive and
memorable learning opportunities in the outdoor area. Our long-term LOtC plan provides insight
into ideas, based on termly themes through cross-curricular links. Pupils within Key Stages 1&2 also
engage in Forest school sessions weekly, delivered by a specialist Forest School teacher. Pupils work
on a range of activities and are provided with the opportunity to access provisions such as our
woodland area and newly built tepee.

Alongside taught lessons, timetables within Key Stages 1 & 2 are designed to create as many learning
opportunities as possible, often in the form of Activity Plans for sessions such as circle time, snack
and outdoor play where traditional learning objectives may not be as structured as curriculum
targets. Embedding Activity Plans across the day promotes independent learning, confidence and
resilience building. These plans build on adult taught sessions to increase pupil’s achievements,
attainments and success in consolidating learning.

Implementation:
Following a subject specific learning approach to teaching the National Curriculum within Key Stages
1&2 our approach to learning focuses on the following:







Implementing the highest learning expectations and aspirations for our pupils
Promoting a Total Communication approach
Providing opportunities to create a love of learning
Developing behaviour strategies to remove barriers to learning
Ensuring each pathway is provided with appropriate support, challenge and a multi-sensory
approach to teaching and learning
Providing all pupils with a consistent and personal approach to learning
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These core principles underpin all teaching and learning within Key Stages 1&2. We believe that all
areas of learning and development are significant and closely related. This approach enables our
pupils to develop functional skills in a wide variety of ways, helping them become well-rounded
individuals.

Subject Provision within the Department
Outlined below is the provision for each subject with key stages 1&2. The statutory hours are
identified, alongside our commitment to teaching hours across the school week.

Key Stage 1
Subject
English
Maths
PSHE and Citizens Education
Reading and Communication
Science
Collective Worship
Forest Schools
PE
PE Swimming
RE
Drama
Humanities: History
Humanities: Geography
Creative Arts: D/T
Creative Arts: Music
Creative Arts: Art
Computing & E-Safety
Careers
BV/SMSC
Total Hours

Time taught per week
40 mins -5 times per week
40 mins -5 times per week
40 mins discrete. Plus 3 hrs cross curricular
Discrete 30 mins per day. Plus 3 hrs cross curricular
2 x 40 mins
30 mins
40 mins
3 hrs 10 mins
40 mins
40 mins
40 mins
40 mins for 1.5 terms
40 mins for 1.5 terms
40 mins for 1 term
40 mins for 1 term
40 mins for 1 term
40 mins
N/A
Cross Curricular
23

Key Stage 2
Subject
English
Maths
PSHE and Citizens Education
Reading and Communication
Relationships Sex and Health Education
Science
Collective Worship
Forest Schools

Time taught per week
40 mins -5 times per week
40 mins -5 times per week
40 mins discrete. Plus 3 hrs cross curricular
Discrete 30 mins per day. Plus 3 hrs cross curricular
40 mins per wk for 2 terms
2 x 40 mins
30 mins
1 x 40 mins
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PE
PE Swimming
RE
Drama
Humanities: History
Humanities: Geography
Creative Arts: D/T
Creative Arts: Music
Creative Arts: Art
Computing & E-Safety
Careers
BV/SMSC
Total Hours

2 hours 45 mins
All receive 12 weeks
40 mins
40 mins
40 mins for 1.5 terms
40 mins for 1.5 terms
40 mins for 1 term
40 mins for 1 term
40 mins for 1 term
40 mins
N/A
Cross Curricular
23

Long Term Planning
A two year rolling programme is used for long term mapping of all curriculum’s across the academy.
Subject leaders have carefully adapated the National Curriculum, End of Key Stage Standards and
nationally recognised qualifications to provide a progressive, appropriate programme of study that
pupils can access across all pathways.
It is the responsibility of the department leader to monitor long term plans for each department and
be actively involved with the design and implementation. By providing feedback on teaching and
content, this enables subject leaders to be aware of improvements and successes within Key Stages
1 &2 for their subject area.
Long term mapping is currently outlined with the highest achievers and ambitious outcomes
identified. Our aims include:
- quality and consistency in both Key Stages 1&2, so that every child makes good progress and
no pupil gets left behind
- a secure foundation through learning and development opportunities, which are planned
around the needs and interests of each individual child and are assessed and reviewed
regularly
- partnership working between practitioners and with parents and/or carers
- equality of opportunity and anti-discriminatory practice, ensuring that every child is included
and supported
These are taken and adapted to provide a multi-sensory, subject specific approach to learning.
Please refer to Appendix 1: Long Term Planning.

Medium Term Planning
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Long term planning is broken down into half termly medium term plans, written by suject leaders
across all departments and key stages. Medium term plans are carefully considered to allow
teachers to reinforce mathematics and reading in all learning experiences. These are shared with
department leaders, and available for analysis and changes. Department leaders complete quality
assurance tasks per term to ensure that these medium term plans follow long term planning, and
that teachers are using and adapting these for daily/weekly sessions. This allows for pupils to benefit
from quality first teaching, and for the curriculum to remain high quality.
On the medium term plans, pathways are clearly identified by breaking the learning outcome down
into smaller targets to meet the needs of the learners in each pathway. A breakdown of how
learners may be expected to engage is included below:
-

-

-

Coastal learners are provided with a variety of activities and encouraged to engage with
them. They are highly supported by staff throughout. Activities are designed to provide
pupils with access to multi-sensory learning and opportunities for communication. Activities
are repetitive yet progressive, allowing time to revisit and consolidate learning. Over
learning is extremely important for this group of learners who often have problems
committing knowledge to their long-term memory.
Countryside learners are offered multi-sensory experiences with a more challenging aspect
to recall and retain information over a longer period of time. Staff input remains high,
however, staff encourage more independence for pupils to apply these skills within real life
contexts to show that they can use, generalise and be fluent with skills.
City learners are encouraged to demonstrate as much independence as possible within their
learning, following scaffolding and adult support where needed. These pupils often
undertake external accreditation at the final stages of education and are often able to live
semi independently within their communities. It is expected, therefore, that all pupils being
their Careers work within Key Stage 2 to identify and hone employment interests whilst
preparing them for the increased independence skills encountered in Key Stage 3 and 4.

From learning walks and staff questionnaires, resources can be identified for use across the
curriculum. By supporting teachers with their delivery of the curriculum, the medium term plans
allow for resources to be identified and made effective use of.
The department leader works with subject leaders to enable teachers to develop teaching strategies
and styles that match the medium term activities, and become creative with teaching and learning,
ordering resources where needed. They also use pupil questonnaires to allow pupils to reflect on
their learning twice per year, usually at the beginning and end of the academic year. This alongside
curriculum reviews, learning walks and staff questionnaires, allows for leaders to review, adjust and
design a creative and engaging curriculum.

Daily Planning
Following the medium term planning, teachers in Key Stages 1&2 are expected to revisit, repeat and
reinforce pupil learning before buiding on previous content. Subject leaders also expect teachers to
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follow the medium term planning that is written to allow for coverage of the curriculum. Teachers
understand that subject leaders are the experts in their curriculum areas and seek advice on daily
planning as required. As department leader, assurance tasks are carried out termly to monitor if this
is taking place, and that all learning can be tracked back to long term planning. This information is
then fed back to senior leaders, teachers, and subject leaders.
This approach allows pupils to build gradually on knowledge and understanding through a process
of constant revisiting. As our pupils do not always progress in a linear way, this enables the
children to secure the foundations of knowledge, and teachers to add a layer of depth at each
stage. Opportunities for reading, writing and mathematics are highlighted on the cover of every
daily lesson plan that a teacher at The Russett will produce, this therefore highlights discrete and
cross curricular learning that takes place.
Daily plans clearly identify the targets for individual pupils, within each of the pathways. These
pathways are also stated in the main section of lesson plans so that teachers and other professionals
can demonstarte differentiation and progression for each group of learners. Daily plans make
explicit links to medium term planning ‘outcomes’ and long term plans. Subject leaders and
department leaders ensure that this is maintained through careful auditing of planning, targets and
activities. This is also quality assured through learning walks and peer oservation.
The class teacher evaluates all plans daily. By doing so, they can reflect on the lessons that are
taught, concepts that pupils find easy or where a different teaching approach is needed. This could
be resources, staff deployment or planning. Teachers can also identify here what works well for each
pupil and reflect on the medium term planning that supported their delivery/planning. This
information can provide subject leaders and their department leader with valuable feedback against
the medium term and long term planning documents, and help to identify areas that are successful,
and other areas of the curriculum that could benefit from further emphasis or improvements.
Teachers and department leads can also identify CPD needs form this process, which may take the
form of support from a subject leader or department leader. Fortnightly evaluation meetings held
within departments also allow for teachers to discuss their ideas and concerns with leaders. This
supports communication and consistent approaches, leading to continued high quality teaching and
learning.

Role of the Department Leader
Key Stage 1&2 is overseen by a dedicated department Leader. Although it is the role of subject
leaders to create medium and long-term plans, their suitability is decided by department leaders
within the Key Stages. Working with subject leaders and teachers ensures that teaching within the
department is of high quality, while focusing on our academy’s core principles.
It is the role of department leader to oversee curriculum, assessment, staff and ensure that financial
and human resources are implemented accordingly. For example, monitoring the use of classroom
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equipment, outdoor learning equipment and the resources as well as looking to see if they can be
implemented in more effective ways.
Monitoring standards and quality assuring the effectiveness of teaching and learning within the
department is carried out through regular peer visits and learning walks. Within the department,
meetings are held every other week to ensure all teaching staff within the department have the
opportunity to voice any concerns, inform staff of updates and to celebrate achievements.

Home Learning
To reinforce learning in the classroom, highlight gaps in pupil understanding and enable parents to
actively engage in their child’s education, appropriate levels of home learning are encouraged. Pupils
on differing pathways may have different activities to choose from, and teachers carefully plan
activities to provide challenge for all abilities. This work links closely to our medium-term planning
for the current week and allow parents/pupils to build on learning taken place in school, reinforcing
learning furthermore. This homework can be set through Evisense: our online assessment platform
or through work being sent home. Parents are able to use Evisense to share evidence of their child’s
home learning with the class teacher. It is the role of the department leader to monitor homework
for all classes, liaising with class teachers and completing regular audits of activities and homework
books.
Independence expectations are increased from Key Stage 1 to Key Stage 2 within Lower School. It is
the role of the department leader to monitor the work being sent home and to ensure that the
increased challenge is being implemented. This is completed by discussions between department
leaders and class teachers and regular audit of homework to ensure that activities move from being
adult directed to more independent challenges.

Additional Support
Some support for our pupils is provided by agencies outside of the academy. All class teachers work
closely with our speech and language team on site, as well as our private speech therapist, Jane
Mullen. The teams can provide additional communication support for our pupils and can liaise with
parents on ideas and strategies for home learning.
We have a physiotherapy team that conducts sessions once a week with pupils within the lower
school, who are identified by health professionals as needing additional support. Pupils who require
this additional support with their gross motor skills attend sessions with a focus on specific needs,
for example their walking ability.
Further to this, our privately commissioned, occupational health assistant can provide support for
pupils who have difficulties with tasks such as eating. Their expertise can inform class teachers on
the most effective methods for tasks such as using modified cutlery at the dinner table.
Referrals can be made to the Child and Adolescent Mental Health Services (CAMHS) where
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necessary. CAHMS provide expertise and advice when dealing with severe and challenging
behaviour. The team can also assist families at home and carry out visits off site to support our
pupils. The team includes a wide range of professionals such as; mental health nurses, social
workers, assistant practitioners, psychologists, consultant psychiatrists, peer support workers and
administrators.

Provisions within the Academy
Within key stage 1&2, all class teachers are required to identify the pupils who have difficulties
regulating their sensory needs across the day. These pupils who then have a sensory programme
developed, to assist them in regulating their sensory needs, can access the sensory room located
within Lower School. The room is timetabled accordingly, to suit the needs of each individual
accessing it. Class teachers are expected to liaise with our sensory team within the academy to
ensure that the activities carried out are appropriate and follow an agreed programme.
Within the department, we have an ELSA team working with pupils who require additional support.
ELSA is an Emotional Literacy Support Assistant. Staff have received training to be able to deliver
sessions to pupils within the academy. Examples of topics covered are social skills, emotions,
bereavement, social stories and therapeutic stories, anger management, self-esteem, counselling
skills such as solution focus and friendship.
Identified pupils in Key Stages 1 & 2 benefit from additional Music Therapy .The pupils have access
to a quiet, music room where they receive input from our specialised music teacher. This can assist
them in areas such as anticipation, fine and gross motor control and self-regulation techniques.

Resources
Resources are carefully considered, purchased and maintained for the range of learners and abilities,
within Key Stages 1 &2. Within medium term planning, resources are identified to give examples of
what could be used to enhance learning and deliver the set outcomes that subject leaders have
planned. By maintaining quality of resources in line with delivery this supports the quality of
teaching and learning
Resources are carefully selected to address the individual needs of all pupils, in all aspects of the
curriculum to ensure that all pupils have the opportunity to engage and succeed with their learning.
Pupils engage in a bespoke, personalised learning opportunities, to enable them to acquire new
knowledge and skills and achieve the best possible outcomes. EAL learners may face a range of
challenges in terms of the language requirements of lessons. This is addressed through carefully
planned strategies such as the teaching, modelling and revisiting of subject specific vocabulary and
the use of concrete resources that represent this language. Additionally, pupils are provided with
plentiful opportunities to use this vocabulary. Collaborative learning activities are encouraged during
lessons throughout Key Stages 1&2 as these can be particularly useful for EAL learners to familiarise
themselves with language.
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Resources for all pupils include a range of visual supports and Total Communication approaches as
previously described. This includes symbols, number boards, core vocabulary boards, signing and
Makaton throughout. Pupils are taught with these approaches and resources embedded into every
learning opportunity across the day, including snack choices, reward boxes and outdoor play
choices. Pupils with EAL are supported through translation where possible, using their first language
communication boards alongside English to allow them to develop some awareness of what words,
concepts and instructions mean.

Cultural Capital
Cultural capital is the accumulation of knowledge, behaviours, and skills that a pupil can draw upon
and which demonstrates their cultural awareness, knowledge and competence; it is one of the key
ingredients a pupil will employ to be successful in life beyond the academy. Cultural capital helps
pupils to achieve their full potential, providing them with the desire to aspire and achieve goals
whatever their starting point. We recognise that for students to aspire and to be successful
academically and in the wider areas of their lives, they need to be given rich and sustained
opportunities to develop their cultural capital.
Key areas of coverage for Cultural Capital Development within Key stages 1&2:
a. Personal skills; e.g. following the academy’s rules.
b. Cooperative and Collaborative; e.g. confidently share their own thoughts and
opinions.
c. Communication; e.g. effective use of written communication including ICT.
d. Enterprise: e.g. identify opportunities, organise and plan.
e. Imaginative and Inquisitive; e.g. be solution focused and employ lateral thinking.
f. Resilience and Ambition; e.g. build resilience in order to take learning deeper.
g. Events that take place with the NEP (Northwich Education Partnership) are
specifically for Primary aged pupils e.g. a recent dance competition which pupils
competed in.

Ofsted consider cultural capital as part of making a judgement about the quality of education. They
look to see how leaders use the curriculum to enhance the experience and opportunities available to
children, particularly the most disadvantaged.
Cultural capital is the essential knowledge that pupils need to prepare them for their future success.
Within Key Stages 1 & 2, pupils encounter; Theme days, Forest School sessions, Saint Days, weekly
Collective Worship celebrations and the beginning of their journey to employment during Careers
Week. These carefully designed activities are built into the Key stage 1& 2 curriculum, designed to
focus on building on pupils ‘Cultural Capital’.
Within the department, we aim to:
 Inspire a love of learning
 Celebrate one another and the success of each other
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Share experiences
Take time to play and absorb ideas
Work on words/communication – building language into every thing that we do
Address knowledge ‘gaps’ – interventions, modelling, structure and adult influences
Encourage aspiration and independence

CPD
A deep understanding of the material being taught and the ways in which pupils learn about the
content is key to the success within the curriculum. This enables teachers to maximise pupil learning
and address any misconceptions that the pupils may have. To ensure a high standard of teacher
subject knowledge, this knowledge and expertise is shared with colleagues through Key Stage 1&2
department meetings held every fortnight and in training sessions following CPD.
Our bi-weekly department meetings also provide opportunities to discuss new practices, teaching
activities, new resources, pupil progression and class achievements. CPD is actively encouraged and
supported by the academy. Examples of this include attending moderation external meetings,
curriculum meetings and behaviour training. In addition we undertake activities which utilise the
expertise of other staff members to support CPD, INSET training and in the classroom teaching and
learning. It has also been beneficial to use external consultants to support the development and
improvements of the department.

How do pupils make a smooth transition into the next stage of their education?
-

-

-

-

Carefully planned transition sessions timetabled for the last part of the summer term; this is
particularly important for our pupils joining Key Stage 1 from our EYFS department, as they
familiarise themselves with the new structure and curriculum provisions.
Collaborative working between departments- teachers and TA’s work together to pass on
information regarding strategies for behaviour and learning.
Pictures/symbols and photograph packs (where deemed necessary or upon request). These
packs are given to parents to help prepare pupils for returning into a new environment following
the summer break.
Pupil’s progress is reviewed at the end of Key Stage 1 and 2 by class teachers, department
leaders and senior leaders to inform on next steps and highlight the need for intervention. This
data is collated to ensure suitability for the activities that they engage with, the levels of support
required and the approaches to teaching and learning. This also allows judgements to be made
on pupils’ pathways and whether there is a need to tweak their learning journey.
Transition from Key Stage 2 to 3 begins with coordinated sessions during the final term of the
year. Practice and strategies are shared between departments to ensure consistency and good
practice. Through this, our pupils are prepared for the next stage of their learning journey.
Increasing challenge and creating career opportunities within the Key Stage 2 curriculum enables
our pupils to use their skills in a range of contexts. It also prepares them for the increased
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challenge in Key Stage 3 to become increasingly independent, resourceful and resilient when
faced with difficulties.

Impact
Monitoring Progress
Within the Russett School, department leaders monitor the curriculum and quality assure teaching
and learning by gathering evidence through assessment, moderation, observations and feedback
from pupils, parents, teachers, staff and governors. The evidence collected, is then evaluated and
used to inform judgements about the curriculum to ensure consistency and compliance to policies
and procedures. The information gathered by the KS1 & 2 department leader is shared and
discussed with subject leaders and senior leaders whom also carry out assurance activities across the
year.
In addition, department leaders carry out assurance activities within the classrooms and specific
areas such as outdoors. This consists of ensuring that targets are completed and up to date, risk
assessments are in place, and that pupils are being supported by correctly resourced, range of visual
support e.g. traffic lights, help symbols, objects of reference.
Monitoring is carried out within the department by:
- timetable audits and planning, carried out termly by the department leader, and again per
subject by subject leaders. By analysing and scrutinising the curriculum, the planning and its
delivery, leaders can gain a clear knowledge of the patterns in pupil progress success and the
areas within the curriculum that need improvements in the future. We are able to idenitfy
CPD needs of teachers, and also strengths within the curriculum, its delivery or resources
that enhance learning in different subjects.
- Moderation is carried out termly and used to maintain outstanding standards, whilst
supporting teachers within the department on their judgements. This collaborative process
enables teachers to establish a shared understanding of what quality of evidence looks like.
- Learning walks take place across the academic year, identified by senior leaders, with an
invitation extended to members of the Local Governing Committee (LGC). These are
designed to provide opportunities to secure high quality teaching, ensure that planning
meets the requirements of the curriculum and verify that resources are being used
effectively. Subject leaders carry out subject walks, alongside walk rounds by the
department leader to ensure the academy improvement plan, the management of resources
and the provision of CPD are being implemented effectively.
- Scrutiny of Evisense and work files. Taken following/during observations and learning walks,
during moderation meetings periodically throughout the year usually following theme days,
and three times per year for sampling against data progress. Evidencing achievements is
particularly important for our pupils. Using both written work and Evisense allows for all
pupils learning to be tracked and available on request.
- Data anaylsis; collected December, March and July. This analysis provides department
leaders with an insight into the termly and overall yearly progression made by each pupil.
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Class teachers are expected to make an end of year target per pupil in all areas. The
department leaders monitor each individual pupil’s progress and intervenes where
necessary by working together with the class teachers, using the data analysis as a reference
point. This multi-agency approach allows us to highlight progression, strengths of learning
and areas of the curriculum that pupils have encountered difficulties.

Assessment within the Department
Assessment data is recorded 3 x per year (December, March and July), in Key Stages 1&2 against all
subjects taught. We use the B-Squared assessment tool which shows a percentage level of progress
for each pupil, within each area. This information is then recorded onto pupil’s individual tracking
documents (please see Appendix 5: Pupil Tracker). On this tracking document, a percentage is
recorded and shared with department leaders, teachers, subject leaders and senior leaders. This
comprehensive overview enables us to make accurate judgements on expected levels of progress.
All data is shared by our senior leadership team, who produce data reports for all pupils within the
departments. This information is then shared with class teachers, who are required to complete
Data Analysis sheets, identifying any mitigating or extenuating circumstances for less than or better
than expected progress.
Each pupil has an end of year target following their baseline assessment and their progress is tracked
throughout the year. Any pupils identified as not making expected progress (using class teacher and
senior leaders judgement) are provided with strategic intervention to work on any gaps in
knowledge.
Photographic evidence is taken, uploaded and shared with parents using our online assessment tool
Evisense, ensuring that all staff and parents can view learning taking place. Evisense links directly to B
Squared which enables pupil progress to be tracked and connected to assessments, highlighting when
a particular pupil has evidenced achievement against a particular target. This allows teachers to keep
track of both daily and termly progress. Parents can view their child’s learning journey from home and
are able to comment, respond and upload their own photographs or achievements recognised outside
of the academy.
Alongside this, we have subject specific assessments taking place across the academic year.
Summative assessments are required for reading and writing each term. Teachers are instructed to
provide subject leaders with evidence, using trackers and our PM Benchmarking assessments, on
progress within this core subject. This provides subject leaders, class teachers and HLTA’s in-depth
information on reading and writing development. It also creates a consistent approach for any
students accessing additional funding work sessions.

How do we check that the curriculum is working well?
In addition to the aforementioned strategies, supplementary methods and procedures are
implemented to ensure the curriculum is well-matched to our pupils’ needs and achieving what it is
designed to do. These include:
 observations of teaching made by senior leaders to see how well the curriculum is being
taught and assess the impact that it is making on pupils’ learning and personal development.
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work done by subject or department leaders, in order to identify future priorities for
curriculum development.
analysis of pupil achievement data to check that the curriculum is promoting the best
possible progress for learners.
questions asked by LGC about the effectiveness of the curriculum and about the evidence
that school leaders have of its impact on pupils’ learning and development
feedback from parents/carers, so we can take account of their views on how well the
curriculum is working.

Summary
The key to our Key Stage 1&2 curriculum is to ensure that pupils make progress through each year
group, acquiring and applying key knowledge, in order to prepare for their next stage of learning and
fulfil their potential. Establishing the foundations for the next stage of their education is essential
within Key Stages 1 & 2; it is within the department that pupils first encounter subject specific
learning, develop a passion for subjects, embark on their careers journey and start to develop
themselves as individual members of their local communities.
Our curriculum is planned, implemented and monitored to support outstanding achievement for all
pupils. High quality teaching that meets the requirements of our rich and challenging curriculum
allows pupils to see their true potential and develop critical thinking skills that they need for later in
life.
Our aim is for all pupils within Key Stages 1&2 to progress with a celebration of personal
achievements and a drive for a continued journey. We strive to advance successful pupils who enjoy
learning, make progress and achieve exceptionally well. Through the provisions outlined in this
manual, we hope to develop confident individuals who are able to get on well with each other and
live safe, healthy and fulfilling lives.
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Appendices
Appendix 1: Long Term Mapping
English

Key Stage 1
Year 1
National Curriculum
Strands

Reading

Year 2

Autumn

Spring

Summer

Autumn

Spring

Summer

Pupils should be taught
to develop pleasure in
reading, motivation to
read, vocabulary and
understanding by:

Pupils should be taught
to develop pleasure in
reading, motivation to
read, vocabulary and
understanding by:
To begin to recognise
and say initial letter
sounds

Pupils should be taught
to develop pleasure in
reading, motivation to
read, vocabulary and
understanding by:

Pupils should be taught
to develop pleasure in
reading, motivation to
read, vocabulary and
understanding by:
To begin word building
activities
To begin to read simple
‘High Frequency’ word
probes
To identify differences
between CVC words
-Listening to, and
expressing views about
a wide range of
contemporary and
classic poetry, stories
and non-fiction
-Explore the sequence
of events in books
-become familiar with
wider range of stories,

Pupils should be taught
to develop pleasure in
reading, motivation to
read, vocabulary and
understanding by:
To begin to
identify/explore
characters and events
in text
To begin to understand
that text carries
meaning
To correctly identify
and order letters in a
name
-Listening to, and
expressing views about
a wide range of stories
and non-fiction
-Explore the sequence
of events in books

Pupils should be taught
to develop pleasure in
reading, motivation to
read, vocabulary and
understanding by:
To look at books and
know that text is read
from left to right
To identify key
components of a story
(e.g. ‘who’, ‘where’ and
‘what’)
To create a
personalised sentence
using Colourful
Semantics or Espresso
Interactive
-Listening to, and
expressing views about
a wide range of stories
and non-fiction

To hear, begin to
develop knowledge of
letter
sounds and blends
To begin to
recognise/read words
using phonics as the
prime approach
Listening to and
discussing a wide range
of poems, stories and
non-fiction
Non-fiction books about
ourselves/ creating

Listening to and
discussing a wide range
of poems, stories and
non-fiction
Fact books about
Transport/ appreciating
rhymes and poems
about transport
Text/s:
-Journey Home from
Grandpas By Jemima
Lumley

To begin to hear and
say the initial and/or
final phoneme in words
and know which letters
represent some of the
sounds
Listening to and
discussing a wide range
of poems, stories and
non-fiction
Fact books about the
jungle/ appreciating
rhymes and poems
about related animals
Text/s:
-The Animal Boogie By
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poems about bodies
(myself)

Text/s:
-Oliver's Fruit Salad By
Alison Bartlett
-All Kinds of Bodies By
Emma Brown John
-My Five Senses By Aliki
-Wibble Wobble By
Miriam Moss

-We all go Travelling By
by Sheena Roberts
-Transport range (Go
facts) By Ian Rohr

Barefoot Books
-The Tiger who came to
Tea By Judith Kerr
-Walking through the
Jungle By Debbie Harter

Continuous teaching:
Letters and sounds
Phase 1 and 2 - Sets 1- 5

Continuous teaching:
Letters and sounds
Phase 1 and 2 - Sets 1- 5

Continuous teaching:
Letters and sounds
Phase 1 and 2 - Sets 1- 5

Writing

Through
writing/PECS/Colourful
Semantics/IWB
- To experiment writing
with different mediums
on different surfaces
- To correctly identify
difference between
writing mediums

Speaking

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

fairy stories and
traditional tales
Text/s:
(POEM) The Months By
Sara Coleridge
(POEM)- Food Glorious
Food By Roger Hurn
2003
-Going to School by
Anna Civardi & Stephen
Cartwright
Continuous teaching:

-become familiar with
wider range of stories,
fairy stories and
traditional tales
Text/s:
-The Very Hungry
Caterpillar By Eric Carle
-Mad About
Minibeasts! By Giles
Andreae
-Minibeasts: Ladybird
First Fabulous Facts
Continuous teaching:

Letters and sounds
Phase 1 and 2 - Sets 1- 5

Letters and sounds
Phase 1 and 2 - Sets 1- 5

Through
writing/PECS/Colourful
Semantics/IWB
-To correctly order
sentences using
colourful semantics
-To begin to
independently write
CVC words

Through
writing/PECS/Colourful
Semantics/IWB
- To sequence
sentences,
independently
-use ‘and’ joining word
-Re read to check it
makes sense

Through
writing/PECS/Colourful
Semantics/IWB
-expressing new ideas
or key words
- expanded noun
phrases to describe and
specify [for example,
the blue butterfly]
-revisit what has been
said or written

Through
writing/PECS/Colourful
Semantics/IWB
-expressing new ideas
or key words
- expanded noun
phrases to describe and
specify [for example,
the blue butterfly]
-revisit what has been
said or written

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

-become familiar with
wider range of stories,
fairy stories and
traditional tales
Text/s:
-I Love Reading Little
Facts 100 Words: Fun at
the Seaside By Ruth
Owen
-Sharing a Shell By Julia
Donaldson
-The Rainbow Fish By
Marcus Pfister
Continuous teaching:
Letters and sounds
Phase 1 and 2 - Sets 1- 5
Through
writing/PECS/Colourful
Semantics/IWB
-expressing new ideas
or key words
- Further expand noun
phrases to describe and
specify [for example,
the beautiful, blue
butterfly]
-revisit what has been
said or written
Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE
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**Please refer to the National
Curriculum Programme of Study
Document for KS1 for specific
guidance e.g Spoken Language
(SL1) ..document provides
description

Listening

Pupils should be taught
to:
- listen and respond
appropriately to adults
and their peers
-Encounter songs from
within class that link to,
and expand knowledge
of, particular theme

**Please refer to the National
Curriculum Programme of Study
Document for KS1 for specific
guidance e.g Spoken Language
(SL1) ..document provides
description

**Please refer to the National
Curriculum Programme of Study
Document for KS1 for specific
guidance e.g Spoken Language
(SL1) ..document provides
description

**Please refer to the National
Curriculum Programme of Study
Document for KS1 for specific
guidance e.g Spoken Language
(SL1) ..document provides
description

**Please refer to the National
Curriculum Programme of Study
Document for KS1 for specific
guidance e.g Spoken Language
(SL1) ..document provides
description

**Please refer to the National
Curriculum Programme of Study
Document for KS1 for specific
guidance e.g Spoken Language
(SL1) ..document provides
description

Pupils should be taught
to:
- listen and respond
appropriately to adults
and their peers
-Encounter songs from
within class that link to,
and expand knowledge
of, particular theme

Pupils should be taught
to:
- listen and respond
appropriately to adults
and their peers
-Encounter songs from
within class that link to,
and expand knowledge
of, particular theme

Pupils should be taught
to:
- Listen and respond to
relevant questions to
extend their
understanding and
knowledge
-Encounter songs from
within class that link to,
and expand knowledge
of, particular theme

Pupils should be taught
to:
- Listen and respond to
relevant questions to
extend their
understanding and
knowledge
-Encounter songs from
within class that link to,
and expand knowledge
of, particular theme

Pupils should be taught
to:
- Listen and respond to
relevant questions to
extend their
understanding and
knowledge
-Encounter songs from
within class that link to,
and expand knowledge
of, particular theme

Lower Key Stage 2
Year 3
National Curriculum
Strands

Reading

Year 4

Autumn

Spring

Summer

Pupils should be taught
to:

Pupils should be taught
to:

Pupils should be taught
to:

read books that are
structured in different
ways and reading for a
range of purposes
To begin to understand
that text carries
meaning

To begin word building
activities
To begin to read
simple ‘High Frequency’
word probes

To begin word building
activities
To begin to read simple
‘High Frequency’ word
probes
To begin to understand
that text carries
meaning

To begin to understand
that text carries
meaning

Autumn

Spring

Summer

Pupils should be taught
to:

Pupils should be taught
to:

Pupils should be taught
to:

Use dictionaries to
check the meaning of
words that they have
read
discuss words and
phrases that capture
the reader’s interest
and imagination

Use dictionaries and
thesauruses to check
the meaning of words
that they have read
discuss words and
phrases that capture
the reader’s interest
and imagination

Use dictionaries and
thesauruses to check
the meaning of words
that they have read
discuss words and
phrases that capture
the reader’s interest
and imagination
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Writing

To begin to
identify/explore
characters and events
in text

To begin to
identify/explore
characters and events
in text

To begin to
identify/explore
characters and events
in text

checking that the text
makes sense to them,
discussing their
understanding and
explaining the meaning
of words in context

checking that the text
makes sense to them,
discussing their
understanding and
explaining the meaning
of words in context

checking that the text
makes sense to them,
discussing their
understanding and
explaining the meaning
of words in context

Pupils should be taught

Pupils should be taught
to:

Pupils should be taught
to:

Pupils should be taught
to:

Pupils should be taught
to

Pupils should be taught
to

write from memory
simple sentences,
dictated by the teacher,
that include words and
punctuation taught so
far
Spell words that have
meaning to them
correctly

use the diagonal and
horizontal strokes that
are needed to join
letters and understand
which letters, when
adjacent to one
another, are best left
un joined
use further prefixes and
suffixes and understand
how to add them

place the possessive
apostrophe accurately
in words with regular
plurals [for example,
girls’, boys’] and in
words with irregular
plurals [for example,
children’s]
Correctly identify
spelling mistakes in a
piece of text or
sentence

place the possessive
apostrophe accurately
in words with regular
plurals [for example,
girls’, boys’] and in
words with irregular
plurals [for example,
children’s]
Correctly identify
spelling mistakes in a
piece of text or
sentence

place the possessive
apostrophe accurately
in words with regular
plurals [for example,
girls’, boys’] and in
words with irregular
plurals [for example,
children’s]
Correctly identify
spelling mistakes in a
piece of text or
sentence

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

**Please refer to the National
Curriculum Programme of Study
Document for KS2 for specific

**Please refer to the National
Curriculum Programme of Study
Document for KS2 for specific

**Please refer to the National
Curriculum Programme of Study
Document for KS2 for specific

**Please refer to the National
Curriculum Programme of Study
Document for KS2 for specific

**Please refer to the National
Curriculum Programme of Study
Document for KS2 for specific

**Please refer to the National
Curriculum Programme of Study
Document for KS2 for specific

to:

spell further
homophones
spell words that are
often misspelt
use the first two or
three letters of a word
to check its spelling in a
dictionary

Speaking
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Listening

guidance e.g Spoken Language
(SL1) ..document provides
description

guidance e.g Spoken Language
(SL1) ..document provides
description

guidance e.g Spoken Language
(SL1) ..document provides
description

guidance e.g Spoken Language
(SL1) ..document provides
description

guidance e.g Spoken Language
(SL1) ..document provides
description

guidance e.g Spoken Language
(SL1) ..document provides
description

Pupils should be taught
to:
-Respond to two key
word requests
-To identify the
differences between
environmental sounds

Pupils should be taught
to:
-Respond to two key
word requests
-To identify the
differences between
environmental sounds

Pupils should be taught
to:
-Respond to two key
word requests
-To identify the
differences between
environmental sounds

Pupils should be taught
to:
-Respond to three key
word requests
-To identify the
differences between
diagraphs and trigraphs

Pupils should be taught
to:
-Respond to three key
word requests
-To identify the
differences between
diagraphs and trigraphs

Pupils should be taught
to:
-Respond to three key
word requests
-To identify the
differences between
diagraphs and trigraphs

Upper Key Stage 2
Year 5
National Curriculum
Strands

Reading

Year 6

Autumn

Spring

Summer

Autumn

Spring

Summer

Pupils should be taught
to:

Pupils should be taught
to:

Pupils should be taught
to:

Pupils should be taught
to:

Pupils should be taught
to:

Pupils should be taught
to:

continue to read and
discuss an increasingly
wide range of fiction,
poetry, plays, nonfiction and reference
books or textbooks

continue to read and
discuss an increasingly
wide range of fiction,
poetry, plays, nonfiction and reference
books or textbooks

continue to read and
discuss an increasingly
wide range of fiction,
poetry, plays, nonfiction and reference
books or textbooks

reading books that are
structured in different
ways and reading for a
range of purposes

increasing their
familiarity with a wide
range of books,
including myths,
legends and traditional
stories

To increase
understanding of
modern fiction, fiction
from our literary
heritage, and books
from other cultures and
traditions

recommending books
that they have read to
their peers, giving
reasons for their
choices
identifying and
discussing themes and
conventions in and
across a wide range of
writing

learning a wider range
of poetry by heart
preparing poems and
plays to read aloud and
to perform, showing
understanding through
intonation, tone and
volume
drawing inferences such
as inferring characters’
feelings, thoughts and
motives from their
actions, and justifying
inferences with
evidence

predicting what might
happen from details
stated and implied
summarising the main
ideas drawn from more
than one paragraph,
identifying key details
that support the main
ideas
identifying how
language, structure and
presentation contribute
to meaning

making comparisons
within and across books
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Writing

Pupils should be taught
to:

Pupils should be taught
to:
-choosing which shape
of a letter to use when
given choices and
deciding whether or not
to join specific letters
-spell some words with
‘silent’ letters [for
example, knight, psalm,
solemn]

Pupils should be taught
to:
-choosing which shape
of a letter to use when
given choices and
deciding whether or not
to join specific letters
-spell some words with
‘silent’ letters [for
example, knight, psalm,
solemn]

-use dictionaries to
check the spelling and
meaning of words

-use dictionaries to
check the spelling and
meaning of words

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

**Please refer to the National
Curriculum Programme of Study
Document for KS2 for specific
guidance e.g Spoken Language
(SL1) ..document provides
description

Pupils should be taught
to:

-choosing which shape
of a letter to use when
given choices and
deciding whether or not
to join specific letters
-spell some words with
‘silent’ letters [for
example, knight, psalm,
solemn]

-use dictionaries to
check the spelling and
meaning of words

Speaking

Listening

Pupils should be taught
to:
use further prefixes and
suffixes and understand
the guidance for adding
them
-choosing the writing
implement that is best
suited for a task
continue to distinguish
between homophones
and other words which
are often confused
-use a thesaurus.

Pupils should be taught
to:
use further prefixes and
suffixes and understand
the guidance for adding
them
-choosing the writing
implement that is best
suited for a task
continue to distinguish
between homophones
and other words which
are often confused
-use a thesaurus.

Pupils should be taught
to:
use further prefixes and
suffixes and understand
the guidance for adding
them
-choosing the writing
implement that is best
suited for a task
continue to distinguish
between homophones
and other words which
are often confused
-use a thesaurus.

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

Continuous teaching - Using symbols
- Makaton signing
- Speaking & listening
activities during circle
time
- Speech therapy
sessions
- Work session plenary
- Emotions & feelings
cc: PSHE

**Please refer to the National
Curriculum Programme of Study
Document for KS2 for specific
guidance e.g Spoken Language
(SL1) ..document provides
description

**Please refer to the National
Curriculum Programme of Study
Document for KS2 for specific
guidance e.g Spoken Language
(SL1) ..document provides
description

**Please refer to the National
Curriculum Programme of Study
Document for KS2 for specific
guidance e.g Spoken Language
(SL1) ..document provides
description

**Please refer to the National
Curriculum Programme of Study
Document for KS2 for specific
guidance e.g Spoken Language
(SL1) ..document provides
description

**Please refer to the National
Curriculum Programme of Study
Document for KS2 for specific
guidance e.g Spoken Language
(SL1) ..document provides
description

Pupils should be taught
to:

Pupils should be taught
to:

Pupils should be taught
to:

Pupils should be taught
to:

Pupils should be taught
to:
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-Question their peers
during times of
misunderstanding
-Independently identify
phonic sounds after
breaking down words
by syllables

-Question their peers
during times of
misunderstanding
-Independently identify
phonic sounds after
breaking down words
by syllables

-Question their peers
during times of
misunderstanding
-Independently identify
phonic sounds after
breaking down words
by syllables

-To listen to an adult,
during a game, and
respond to turn taking
requests
-To follow instructions
to complete a given
task

-To listen to an adult,
during a game, and
respond to turn taking
requests
-To follow instructions
to complete a given
task

-To listen to an adult,
during a game, and
respond to turn taking
requests
-To follow instructions
to complete a given
task

Maths
Key Stage 1
Year 1
National
Curriculum Strands
Number

Measurement

Year 2

Autumn

Spring

Summer

Autumn

Spring

Summer

Place value and
two-digit numbers
Counting and
sharing objects
using real objects,
sharing into groups
and making groups
of amounts
Recognise, read
and write numerals
to 10 and beyond
Measure; length
and mass

1 more/1 less than
a number
Ordinal numbers
Problem solving,
e.g. resolving
number problems
below 10.

Patterns in number
systems e.g.
counting in 2s and
10s
Number bonds
within 10
Fractions; halves
and quarters

4 operations and
number problems
using these
Place value; two
digit and number
partitioning
Read, write and
order numbers to
20

Counting forwards
and backwards
within 10
Counting in 5’s and
ordering
Problem solving
using real objects
e.g. sharing cookies
onto plates

Number bonds to
20
Number
correspondence
within 20
Fractions; making
sets of halves and
quarters with
shapes and
numbers

Time; ordering and
sequencing routine

Time; chronological
order, days, weeks

Compare and order
length and mass

Explore and
compare capacity
and volume of

matching coins to
number and coin to
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Geometry

2D shapes;
handling,
comparing and
labelling

coin
correspondence
and ordering in
value

-telling time to the
hour
Capacity;
empty/fill,
full/empty, half full

and months of the
year
Money; making
amounts and using
to exchange for
real objects ‘shop’
role play, visits to
the shop

using scales and
rulers
Standards of
measure through
exploration of
different
equipment e.g.
metre ruler

Making repeating
patterns using
everyday objects
Prepositional
language; finding
objects in different
places and acting
this out using real
objects

Preposition;
following directions
and instructions
3D shapes; match,
name and explore
nets (cube and
cuboid)

3D shapes;
compare and
match to everyday
objects (sphere and
other shapes,
building on
previous term
learning)

Position and
direction;
programming and
following a course

containers, liquids
etc.
Recording findings
and matching
most/least
Time; telling the
time and using
clocks to make the
time to hours and
half hours
practical problem
solving e.g. fitting
shapes in different
ways
pattern and
sequence e.g. using
two/three shapes
and colours

Lower Key Stage 2
Year 3
National
Curriculum Strands
Number

Year 4

Autumn

Spring

Summer

Autumn

Spring

Summer

Place value up to 3
digits HTU
Missing numbers to
50

Read, write and
form numbers to
20

More and less than
numbers by 1
Number
correspondence,

Partitioning
numbers up to 3
digits

10 more and less
than …
Identify and sort ½,
¼ and 1/10

Multiples of …
Order fractions and
sort into groups of
the ‘same’
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Problem solving
using real/concrete
objects to count

Adding and
subtracting using
concrete objects
Compare, sort and
match fractions
Writing number
sentences using
two numbers to
add/subtract
Money; adding
coins to value of £2
and under,
matching and
ordering coins

counting objects
and counters
Divide and multiply
using concrete
objects ‘sharing’
and ‘doubling’

Missing numbers in
different sequences
e.g. 1s, 2s, 5s, 10s

Write and draw the
time on clocks
Make time using
clock hands,
compare different
clocks
(analogue/digital)

Seconds in a
minute, months in
a year, hours in the
day – long versus
short events

Order timely events
e.g. getting dressed
compared to
travelling to school
Using and
recording units of
measure

2D shapes; equal
sides, describe and
match 2D/3D
shapes building on
previous
knowledge
Answer questions
about
tables/graphs e.g.
find the group with
most

3D shape, describe,
name and explore
qualities of
cubes/cuboids/con
es and cylinders

Lines of symmetry
in shapes

Collect data to
create a tally/bar
chart by asking a
suitable question

Gather information
and answer
questions e.g. least
and most groups

Measurement

Length and mass;
order and compare
Time; vocabulary of
day and night,
noon and midnight
etc.

Geometry

Draw, sort and
name 2D shapes

3D nets and making
shapes
(cubes/cuboids)
Symmetry and
pattern using shape

Statistics

Explore pictograms
Make a class table
e.g. eye colours

Read, draw and
complete
pictograms

Writing number
sentences using
two numbers with
all of the four
operations

Compare and order
volume and
capacity of
containers
Analogue and
digital clocks, the
difference and
reading time (e.g.
timetables/guides)
Angles, finding a
right angle of 2D
shapes and
everyday objects

Make a tally/bar
chart

Upper Key Stage 2
Year 5

Year 6
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National
Curriculum Strands

Autumn

Spring

Summer

Autumn

Spring

Summer

Number

Read, write and
order numbers to
100 when using 10s
count forwards and
backwards above
and below 0
round a number to
nearest 0/10 below
50

Solve problems
using two steps to
find an answer
To use and
understand what
the equals sign
means

Read, write and
compare numbers,
finding the nearest
10
Say, identify and
order numbers

Solve simple
problem using
add/subtract

Solve simple
problem using
multiply/divide
Find and order
numbers; both
negative and
positive

Measurement

compare units of
measure e.g.
grams/kg,
metre/cm

Writing number
sentences using
two numbers with
all the four
operations using
numbers to 20
To find fractions
that are the same
e.g. 2/4 and ½
using objects and
pictures
Explore percent
means a portion of
100
measure the
perimeter of a
shape (2d small
shape using rulers)

use the four
operations within
measure
convert time,
compare analogue
to digital times

use, read and write
units of measure
when measuring
length

use, read and write
units of measure
when measuring
volume/mass

Geometry

Identify and name
3D shapes
(cubes/cuboids/con
es) building on
previous

Identify 3D shapes
when shown as
nets/2D
representation

explore properties
of shapes, including
rectangles and
polygons

draw 2D shapes
with some accuracy
compare and
identify the names
of geometric
shapes

compare and find
answers to
problems e.g. the
longest add the
shortest lengths
explore speed, time
and the accuracy of
time
recognise angles
and the use of a
protractor
recognise where
angles may meet

explore with
drawing shapes
using protractors
and angles
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Statistics

knowledge in Years
1/2
compare angles,
right angles and
non -right angles
make and record
pictograms and
tally charts using a
question of choice

explore how a bar
chart and pie chart
look, compare
quantities shown

Answer questions
about most/least
from a range of
charts

Ratio and
Proportion

Create and
interpret data from
class charts

Using objects to
represent
proportion e.g. 1/2
of a cup is full of
water
Substituting
numbers for
pictures for
addition under 5

Algebra

Identify what are
axis on a chart and
what information
they tell us,
compare different
charts
explore ratio
through counting
sequences below
10 e.g. 4 pencils in
a pot, 2 are red…
Substituting
number for picture
when subtracting
under 5

Write, record and
interpret
information from a
simple class bar
chart
ratio and fractions;
their relationship

Substitute number
for objects when
corresponding
amounts to 10

Science

Key Stage 1
Year 1
National Curriculum
Strands
Half Term ->

Autumn
1

Year 2

Spring
2

1

Summer
2

1

Autumn
2

1

Spring
2

1

Summer
2

1

2
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Working
Scientifically
Seasonal Changes

Asking simple questions and recognising that they can be answered in different ways
Observing closely, using simple equipment
Performing simple tests
Identifying and classifying
Using their observations and ideas to suggest answers to questions
Gathering and recording data
Weather in
each season
Environmental
Changes
Trees/ plants

Animals including
Humans

Everyday
Materials

Plants

Ourselves:
The Human
body –
understanding
and
identification of
the senses.
Skeleton and
main body
parts.

Habitats:
Pond dipping
Camouflage
game
Bird watching
Identification
Understanding
of what a
habitat it, how
they can make
one to support
their local
environment.
e.g. owls

Changing
states of
materials
Ice melting
Solids, liquids,
Materials can
be squashed,
twisted and
formed into
new shapes.

.

Basic parts of
a plant
Leaf, flower,
stem, roots.
What seeds/
plants needs to
grow.
Sun, water,
soil etc.
How a plant
grows:

Investigation of
different
materials
Same objects
made from
different
materialswhich is better
e.g.
metal/plastic
spoon.

Food chains
Animals which
are
Carnivore/
herbivores

Material
properties:
Heavy, light,
Hard and soft
Strong and
weak.
Float and sink
Changing
states:
Gases to
liquids
Steam, kettles

Investigation of
different
materials
Same objects
made from
different
materialswhich is better
e.g.
metal/plastic
spoon.
Plant survival,
Reproduction/
pollination.
How do plants
eat?
Photosynthesis
Sunflower
competition?
Observing
growth,
recording
measurements
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Seeds/ bulb
planting/
observations

of growth
weekly?

Living things and
their Habits

Comparisons
between Living
and dead
7 Life
processes
Mini beasts
Bug hotels
Identification of
animals

Lower Key Stage 2
Year 3
National Curriculum
Strands
Half Term ->

Working
Scientifically
All areas to be covered
when appropriate
regardless of topic.

Plants

Animals including
Humans

Autumn
1

Year 4

Spring
2

1

Summer
2

1

Autumn
2

1

Spring
2

1

Summer
2

1

2

- asking relevant questions and using different types of scientific enquiries to answer them
- setting up simple practical enquiries, comparative and fair tests
- making systematic and careful observations and, where appropriate, taking accurate measurements using standard units, using a range of equipment, including thermometers and
data loggers
- gathering, recording, classifying and presenting data in a variety of ways to help in answering questions
- recording findings using simple scientific language, drawings, labelled diagrams, keys, bar charts, and tables
- reporting on findings from enquiries, including oral and written explanations, displays or presentations of results and concl usions
- using results to draw simple conclusions, make predictions for new values, suggest improvements and raise further questions
- identifying differences, similarities or changes related to simple scientific ideas and processes
- using straightforward scientific evidence to answer questions or to support their findings.
Can we eat
plants?
Exploration of
vegetables,
herbs,
Data collection
of which is
favourite

CO2 and
oxygen
production –
living things

Nutrition How
can we stay
healthy? Make
food - is it

Digestive
system:
Explain/
explore simple
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healthy or not?
Why?

Rocks

Light

Forces and
Magnets

functions of the
basic parts of
the human
digestive
system.
Identification of
the types of
teeth we have
what they are
used for.
Understand
that soil is
made from
rocks and
‘organic
matter’.
Rock hunt/
treasure hunt:
Classification
of rocks into
simple
groupings.g.
big. Small.
Colour etc.
Recognition
that we need
light to see.
Investigation of
shadows how
they are
formed as well
as how they
can be
‘blocked’.

Exploration of
light sources.
Light is
reflected from
surfaces.
Sun – our
biggest
contributor to
our light can
be dangerous
– investigation
of why and
what we can
do to protect
our eyes.
Investigation
into shadow
patterns, how
do they get
bigger and
smaller?
Observation
and
exploration of
magnets that
repel and
attract.
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Magnets have
‘poles’
What are
magnets able
to attract?

Living things and
their Habitats

Electricity

Recognise that
living things
can be
grouped in a
variety of
ways.
Explore and
use
classification
keys to help
group and
identify living
things in their
local and wider
environment.
Investigate
how
environments
can change
and how this
can pose
dangers to all
living things.
Identify that
many
appliances use
and run from
electricity.
Investigation
and
exploration of
building
circuits.
Name basic
parts of a
circuit.
Understand
that a switch
can open and
close a circuit
as well as
recognition of
some
conductors
and insulators.
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Sound

Investigate
how sound is
made.
Vibrations
carry sounds
to our ear and
travel through
the ear canal
to allow us to
hear different
sounds.
Experiment
what happens
to sound when
close and far
away.

States of Matter

Compare
groups of
different
materials
catagorise into
solid, liquids
and gas.
Observe
explore
changing
states of
materials when
heated and
cooled.

Upper Key Stage 2
Year 5
National Curriculum
Strands

Autumn

Half Term ->

Working
Scientifically

1

-

Year 6

Spring
2

1

Summer
2

1

Autumn
2

1

Spring
2

1

Summer
2

1

2

planning different types of scientific enquiries to answer questions, including recognising and controlling variables where necessary
taking measurements, using a range of scientific equipment, with increasing accuracy and precision, taking repeat readings when
appropriate
recording data and results of increasing complexity using scientific diagrams and labels, classification keys, tables, scatter graphs, bar and
line graphs
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All areas to be covered
when appropriate
regardless of topic.

-

Living things and
their Habitats

Animals including
Humans

Properties and
Changes of
Materials

using test results to make predictions to set up further comparative and fair tests
reporting and presenting findings from enquiries, including conclusions, causal relationships and explanations of and degree of trust in
results, in oral and written forms such as displays and other presentations
identifying scientific evidence that has been used to support or refute ideas or arguments.

Investigate
similarities and
differences in
life cycles
including
mammal,
amphibian,
insect and bird.
Explore and
identify the life
cycle
processes of
some plants
and animals
e.g. frog and
sunflower.
Age.
Explore the
human life
cycle – what
happens to us
as we grow
into old age.
Describe the
changes to our
bodies.
Compare
gestation
periods
humans to
other
mammals.

Explore human
circulatory
system.
Investigate the
functions of the
heart, blood
vessels and
the blood.
What is the
impact of diet
and exercise?
How can our
bodies be
damaged?
Obesity, drugs
etc.
Compare
everyday
materials
including
hardness
solubility
transparency
Conductivity
(electrical and
thermal)
Investigate and
explore
reversable
changes
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including
evaporation
Filtering
Sieving,
melting and
dissolving – as
well as
changes that
are difficult to
reverse e.g
vinegar and
bicarbonate of
soda.

Earth and Space

Forces

Investigation of
the solar
system and the
planets that
make it.
Explore the
movements of
the Earth
around the
sun, the moon
around the
Earth.
Describe
planets as
‘spherical
objects’.
Investigate day
and night
through the
Earth’s
rotations.
Gravity:
Investigate that
unsupported
objects fall
towards the
Earth.
Understand
and identify the
effects of air
resistance
Explore
leavers and
pully systems
that allow a
smaller force
to create a
bigger impact.
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Evolution and
Inheritance

Light

Recognise that
living things
have changed
through time.
Explore fossils
– they can give
us information
of evolution
and what
inhabited the
Earth millions
of years ago.
Recognise that
offspring can
varity in
different
species and
are not always
identify –
continuing the
evolution of
living things.
How have
animals and
plants adapted
to their
environments?
Explore light
sources.
How light
travels in
straight lines.
Discover that
objects reflect
light into our
eyes so that
we can see.
Investigate
how light
travels from
different
sources onto
an object and
then into our
eyes to allow
us to see the
object.
Use light in
straight lines to
explore why
shadows have
the shame
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shapes as the
object that
casts them.

Electricity

Voltage:
Investigate
how the
brightness of a
bulb or the
volume of a
buzzer is
affected by the
amount of
voltage cells
used in a
circuit.
Accurately
draw and label
a diagram of a
circuit
including
buzzers, bulbs
and switches.

PSHE

Key Stage 1
Year 1

36 hours – year
/
50 mins - week

Year 2

Autumn

Spring

Summer

Autumn

Spring

Summer

Health and Well being

Relationships

Living in the wider
world

Health and Well being

Relationships

Living in the wider
world

What helps keep bodies
Recognising
healthy; hygiene
feelings
Social stories
routines, Medical
routines
Playing in groups, Safety and danger
Self-help, Feeding skills, Initiating play and
Road safety
LRT’S., Sensory
interaction, Sharing
skills, taking turns,
Self help

Healthy Lifestyles
health, wellbeing,
healthy eating, physical
activity, sleep, dental
health
Likes, dislikes, choices

Feelings and
Emotions
communicating,
feelings, empathy
Behaviour,
fair/unfair,
right/wrong,

Rights and
Responsibilities
Classroom rules
Needs
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programmes, eating and use of different toys,
Feeding skills
Growing and
Secrets, surprises
drinking
playing alongside
Playing in groups, Changing achievements,
and safety
others
Initiating play and strengths, goals, target- Valuing Difference
interaction, Sharing
setting
sharing, discussion,
Sharing skills, taking
Feelings and
skills, taking turns,
views, opinions
turns, use of different
Emotions
use
of
different
toys,
Feelings,
managing
Co-operating,
toys, playing in pairs,
communicating,
playing alongside
feelings
resolving arguments
extending knowledge of
feelings, empathy
others
Change, loss
toys, playing outside,
Behaviour, What is
Valuing people with
fair/unfair,
similarities,
Health, wellbeing,
Where money comes Hygiene, cleanliness,
right/wrong,
germs
differences
healthy eating, physical
from; how to use
Secrets and
Young to old,
Special people,
activity, sleep, dental
money saving and
surprises, safety
correct terminology,
caring
Likes, dislikes, choices
spending money
body parts, external
Physical contact,
genitalia
touch, acceptable,
Growing and
Rights and
unacceptable
Changing achievements, Valuing Difference
Responsibilities
sharing,
discussion,
Keeping
Safe
medicines,
Feelings
bodies,
strengths, goals, targetclassroom rules
views, opinions
household products,
pain, comfortable,
setting
Needs
Co-operating,
safety, risk
teasing, bullying
Rights and
resolving
Keeping
Safe
including
Feelings, managing
responsibilities
arguments
road, water rail, fire,
feelings
groups,
People, similarities, communities, roles
online, rules
Loss
differences
Hygiene, cleanliness,
Asking for help
germs
Taking Care of the
Special people,
Privacy,
respecting
environment
caring
privacy
Correct terminology for
body parts, external
Money, spending,
Physical contact,
genitalia
saving, safety
touch that is
acceptable and
unacceptable

Groups,
communities, roles
Taking Care of the
Environment
Money- spending,
saving, safety
Everybody,
individual, unique,
special
People, similarities,
commonalities
community, special
people, help,
emergencies
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Keeping Safe medicines,
household products,
Feelings and
safety, risk
Emotions feelings,
bodies, hurt,
Safety on road, water
comfortable,
rail, fire, online, rules
teasing, bullying
asking for help

Everybody,
individual, unique,
special
People, similarities,
commonalities
Community, special
people, help,
emergencies

Lower Key Stage 2
Year 3
Autumn

Spring

45 hours – year Health and Well being Relationships Sex Healthcare
/
Education
1 hour - week
Healthy Lifestyles
Feelings and Emotions and
balanced lifestyles,
empathy,
choices, health,
secrets,
surprises,
personal
wellbeing
safety
Balanced diet, choices,
food, influences
Valuing Difference listening,
Media, images,
viewpoints, opinions,
reality/fantasy,
respect
true/false
collaborative working,
shared goals

Year 4
Summer

Autumn

Spring

Living in the wider Health and Well being Relationships Sex
world
Healthcare
Healthy Lifestyles
Education
balanced lifestyles,
Rights and
choices, health,
Feelings and
Responsibilities
wellbeing
Emotions
discussion, debate,
Balanced diet, choices,
empathy,
topical issues,
food, influences
recognising others’
problems, events
Media, images,
feelings
Rules, laws,
reality/fantasy,
making and
true/false
Valuing Difference
changing rules
listening,
Human rights,
Growing and
viewpoints,
children’s rights,
Changing achievements, opinions, respect

Summer

Living in the wider
world
Rights and
Responsibilities
discussion, debate,
topical issues,
problems, events
Rules, laws, making
and changing rules
Human rights,
children’s rights,
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Growing and
disputes, conflict, feedback,
Changing achievements,
support, negotiation,
aspirations, goals,
compromise
strengths target-setting people, identity, similarities,
Conflicting emotions,
differences, equality
change, transitions, loss,
bullying, discrimination,
separation, divorce,
aggressive behaviour
bereavement
Feelings and Emotions with
Keeping Safe risk,
dares and challenges
danger, hazard,
stereotypes
responsibility, safety
privacy, sharing,
recognising others’ feelings
Bacteria, viruses,
Friendships, families,
hygiene routines
couples, positive
Keeping Safe pressure,
relationships
managing pressure,
actions, behaviour,
influences, media, peer
consequences, touch,
acceptable, unacceptable
Healthy Lifestyles
confidentiality,
habits
personal boundaries
drugs, alcohol, tobacco,
physical contact,
medicines, caffeine
Growing and Changing
puberty, physical and
emotional changes
Keeping Safe safety,
roads, cycle, rail, water,
fire

Anti-social
behaviour,
aggression,
bullying,
discrimination

aspirations, goals,
collaborative
Anti-social
strengths targetworking, shared
behaviour,
setting
goals
aggression, bullying,
Conflicting emotions,
discrimination
feelings, managing
Disputes, conflict,
feelings
feedback, support, Taking Care of the
Rights and
Change, transitions,
negotiation,
Environment rights,
Responsibilities / loss, separation, divorce, compromise
duties, home,
Taking Care of the
bereavement
People, identity,
school,
Environment
similarities,
environment
rights, duties,
Keeping Safe risk,
differences,
home, school,
danger, hazard,
equality
Resolving difference,
environment
responsibility, safety
Bullying,
points of view,
Resolving
Bacteria, viruses,
discrimination, decisions, choices,
difference, points
hygiene routines
aggressive
Communities,
of view, decisions,
behaviour
volunteers, pressure
choices,
Keeping Safe and
groups, health,
Communities,
pressure, managing
Feelings and
wellbeing People,
volunteers,
pressure, influences,
Emotions dares,
pressure groups,
media, peer
challenges
Valuing difference,
health, wellbeing
Emergency aid, help,
Stereotypes
diversity, identity,
People, difference,
safety, rules
Privacy,
UK
diversity, identity,
Habits
Friendships,
People, places,
People, places, Drugs, alcohol, tobacco, families, couples, values, customs
values, customs
medicines, caffeine
positive
Money and
relationships
spending, saving,
Money
Keeping Safe safety,
Actions,
budgeting, Interest,
Money spending, roads, cycle, rail, water,
behaviour,
loan, tax, debt
saving, budgeting
fire
consequences,
interest, loan, tax,
Confidentiality,
Taking care of the
debt
environment
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Keeping Safe safety,
online, personal
information, passwords,
images
Advice, support, asking
for help
Emergency aid, help,
safety, rules

Safety, online, personal secrets, surprises,
resources,
Money and taking information, passwords, personal safety,
sustainability,
care of the
images
sharing,
economics, choices,
environment
Support, asking for
resources,
help
Physical contact,
Enterprise,
sustainability,
touch, acceptable, enterprise skills,
economics,
unacceptable
entrepreneurs
choices,
Media, social
environment
personal
media, information,
Enterprise,
boundaries
forwarding
enterprise skills,
entrepreneurs
Rights and
Responsibilities
media, social
media,
information,
forwarding

Upper Key Stage 2
Year 5
Autumn

Spring

Year 6
Summer

Autumn

45 hours – year Health and Well being Relationships Sex Healthcare Living in the wider Health and Well being
/
Education
world
1 hour - week
Healthy Lifestyles
Healthy Lifestyles
balanced lifestyles,
Rights and
balanced lifestyles,
Responsibilities

Spring

Summer

Relationships Sex Living in the wider
Healthcare
world
Education
Rights and
Responsibilities
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choices, health,
Feelings and Emotions
wellbeing
empathy, recognising others’
Balanced diet, choices,
feelings,
food, influences
Valuing Difference listening,
Media, images,
viewpoints, opinions,
reality/fantasy,
respect
true/false
Healthy Relationships
Growing and
collaborative working, shared
Changing achievements,
goals
aspirations, goals,
Disputes, conflict, feedback,
strengths target-setting
support, negotiation,
Conflicting emotions,
compromise
feelings, managing
People, equality, identity,
feelings
stereotypes, discrimination
Change, transitions,
Bullying, discrimination,
loss, separation, divorce,
aggressive behaviour
bereavement
Feelings and Emotions dares,

discussion, debate,
choices, health,
Feelings and
discussion, debate,
topical issues,
wellbeing
Emotions feelings,
topical issues,
problems, events Balanced diet, choices,
empathy,
problems, events
food, influences
Media, images,
Valuing Difference Rules, laws, making
Rules, laws,
reality/fantasy,
listening,
and changing rules
making and
true/false
viewpoints,
Human rights,
changing rules
opinions, respect children’s rights,
Human rights,
Growing and
Collaborative
Practices against
children’s rights,
human rights,
Practices against Changing achievements, working, shared
aspirations, goals,
goals
Anti-social
human rights
strengths
target-setting
Disputes,
conflict,
behaviour,
Anti-social
Conflicting emotions, feedback, support, aggression, bullying,
behaviour,
feelings, managing
negotiation,
discrimination
aggression,
feelings
compromise
Taking Care of the
bullying,
Change and transitions, People, equality, Environment rights,
discrimination
loss, separation, divorce,
identity,
duties, home,
bereavement
stereotypes,
school,
Taking Care of the
discrimination
environment
Environment
Healthy
Bullying,
Resolving difference,
Friendships, families, couples, rights, duties,
Lifestyles bacteria,
Healthy
discrimination,
points of view,
positive relationships
home, school,
viruses, hygiene
Lifestyles bacteria,
aggressive
decisions, choices,
Unhealthy Relationships,
environment
routines
viruses, hygiene
behaviour
Communities,
pressure
Resolving
routines
Dares, challenges, volunteers, pressure
Committed loving
difference, points
Recognising
groups, health,
Keeping Safe pressure,
relationships, civil
of view, decisions, Keeping Safe pressure,
managing
pressure,
others’
feelings
wellbeing
managing pressure,
partnerships, marriage
choices,
Friendships,
People and their
influences, media, peer
Forced marriage
Communities, influences, media, peer
Habits
families, couples,
differences,
Emergency aid, help,
Actions, behaviour,
volunteers,
positive
diversity, identity,
safety, rules
consequences Confidentiality, pressure groups, Drugs, alcohol, tobacco,
medicines, caffeine
relationships
UK
Habits
secrets, surprises, personal health, wellbeing
safety
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Drugs, alcohol, tobacco,
medicines, caffeine
Puberty, physical and
emotional changes
Growing and Changing
human reproduction,
babies, science sexual
intercourse, pregnancy,
parents/carers
Keeping Safe, bodies,
safety, abuse
Safety, roads, cycle, rail,
water, fire
Online, personal
information, passwords,
images
Advice, support, asking
for help
Mobile phones,
responsibility, safe use
Risk, danger, hazard,
responsibility, safety

challenges
privacy, sharing,
Physical contact, touch,
acceptable, unacceptable
personal boundaries

People and
Puberty, physical and
difference,
emotional changes
diversity, identity, Human reproduction,
UK
babies, sexual
Places, values, intercourse, pregnancy,
customs
contraception,
parents/carers
Money,
spending, saving, Keeping Safe, bodies,
budgeting
safety, abuse
Interest, loan, tax, Safety by roads, cycle,
debt
rail, water, fire
Taking Care of the Safety, online, personal
Environment
information, passwords,
resources,
images
sustainability,
Advice, support, asking
economics,
for help
choices,
Mobile phones,
environment
responsibility, safe use
Risk, danger, hazard,
Money and
responsibility, safety
enterprise,
enterprise skills,
entrepreneurs
Media, social
media,
information,
forwarding

Relationships,
People, places,
unhealthy,
values, customs
pressure
Committed loving
Money
relationships, civil spending, saving,
partnerships,
budgeting
marriage
Interest, loan, tax,
Forced marriage
debt
Actions,
Taking Care of the
behaviour,
Environment
consequences
resources,
secrets, surprises,
sustainability,
personal safety
economics, choices,
Privacy, sharing,
environment
confidentiality
Enterprise,
enterprise skills,
physical contact,
entrepreneurs
touch, acceptable,
Media, social
unacceptable
media, information,
Personal
forwarding
boundaries
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Physical Education

Key Stage 1
Pupils should develop fundamental movement skills, become increasingly competent and confident and access a broad
range of opportunities to extend their agility, balance and coordination, individually and with others. They should be
able to engage in competitive (both against self and against others) and co-operative physical activities, in a range of
increasingly challenging situations.
Year 1
National Curriculum
Strands
master basic movements
including running,
jumping, throwing and
catching,
developing balance,
agility and co-ordination,
and begin to apply these
in a range of activities
participate in team
games, developing simple
tactics for attacking and
defending
perform dances using
simple movement
patterns

Autumn

Spring

Year 2
Summer

Autumn

Spring

Create movement
and patterns
(Use basic shapes to
create a pattern and
further develop
movement and
dexterity).

Lead a healthy
lifestyle
(What steps have
been taken in
comparison to last
year? Use of sport
and games as a
recreational tool)

Team games and
tactic development

Actively participate in
competitive sport
(basketball, hockey,
tchoukball, football,
cricket, table tennis)

Develop basic
movements running, jumping,
throwing and
catching
(a range of items
stood still).

Development of
movement and
patterns
(Develop basic
shapes and
movements)

The start of a healthy
lifestyle
(How can we be
healthy?
Development of
games and physical
activity)

Master basic
movements running, jumping,
throwing and
catching.
(a range of items both
stood still and when
on the move).

Competence in a
broad range of
physical activities
(sports, dance,
outdoor activities,
exercise and training
sessions, walking and
jogging, cycling,

Team games and
understanding rules
and tactics

Engage in
competitive sport
(benchball, golf,
rugby, sitting
volleyball, table
cricket)

Turning competence
to excellence in a
broad range of
physical activities
(sports, dance,
outdoor activities,
exercise and training
sessions, walking and
jogging, cycling,

Summer
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PE Grant
All schools must provide
swimming instruction
either in key stage 1 or
key stage 2.

skateboarding, active
play).

skateboarding, active
play).

PE coaching – grant
PE coaching – grant
PE coaching – grant
funded (Real PE)
funded (Real PE)
funded (Real PE)
In particular, pupils should be taught to:
swim competently, confidently and proficiently over a distance of at
least 25 metres
use a range of strokes effectively [for example, front crawl, backstroke
and breaststroke]
perform safe self-rescue in different water-based situations

PE coaching – grant
PE coaching – grant
PE coaching – grant
funded (Real PE)
funded (Real PE)
funded (Real PE)
In particular, pupils should be taught to:
swim competently, confidently and proficiently over a distance of at
least 25 metres
use a range of strokes effectively [for example, front crawl, backstroke
and breaststroke]
perform safe self-rescue in different water-based situations

Lower Key Stage 2
Pupils should continue to apply and develop a broader range of skills, learning how to use them in different ways and to
link them to make actions and sequences of movement. They should enjoy communicating, collaborating and competing
with each other. They should develop an understanding of how to improve in different physical activities and sports and
learn how to evaluate and recognise their own success.
Year 3
National Curriculum
Strands

Autumn

Spring

Year 4
Summer

Autumn

Spring

Summer
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running, jumping,
throwing and catching in
isolation and in
combination
play competitive games,
modified where
appropriate [for example,
badminton, basketball,
cricket, football, hockey,
netball, rounders and
tennis], and apply basic
principles suitable for
attacking and defending
develop flexibility,
strength, technique,
control and balance [for
example, through
athletics and gymnastics]
perform dances using a
range of movement
patterns
take part in outdoor and
adventurous activity
challenges (individually
and within a team)

Run, jump, throw
and catch in
isolation

Developing
flexibility, strength,
technique, control
and balance
(through athletics
and gymnastics)

Competitive games,
including the basic
principles of attack
vs defence

Run, jump, throw
and catch in
isolation and
combination

The creation of
movement
In dance

Challenges through
individual activities

Evaluate their
performance

The development
of movement in
dance with
patterns

Increasing
flexibility, strength,
technique, control
and balance

Challenges through
team activities

Competitive games,
including the
principles of attack
vs defence and
tactics within
games.

Compare and
evaluate their
performance
alongside others

compare their
performances with
previous ones and
demonstrate
improvement to achieve
their personal best
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PE Grant

PE coaching – grant
funded (Real PE)

All schools must provide
swimming instruction
either in key stage 1 or
key stage 2.

In particular, pupils should be taught to:
swim competently, confidently and proficiently over a distance of at least 25
metres
use a range of strokes effectively [for example, front crawl, backstroke and
breaststroke]
perform safe self-rescue in different water-based situations

PE coaching – grant
funded (Real PE)

PE coaching – grant
funded (Real PE)

PE coaching – grant
funded (Real PE)

PE coaching – grant
funded (Real PE)

PE coaching – grant
funded (Real PE)

In particular, pupils should be taught to:
swim competently, confidently and proficiently over a distance of at least 25
metres
use a range of strokes effectively [for example, front crawl, backstroke and
breaststroke]
perform safe self-rescue in different water-based situations

Upper Key Stage 2
Pupils should continue to apply and develop a broader range of skills, learning how to use them in different ways and to
link them to make actions and sequences of movement. They should enjoy communicating, collaborating and competing
with each other. They should develop an understanding of how to improve in different physical activities and sports and
learn how to evaluate and recognise their own success.
Year 5
National Curriculum
Strands

Autumn

Spring

Year 6
Summer

Autumn

Spring

Summer
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use running, jumping,
throwing and catching
in isolation and in
combination
play competitive
games, modified
where appropriate [for
example, badminton,
basketball, cricket,
football, hockey,
netball, rounders and
tennis], and apply
basic principles
suitable for attacking
and defending
develop flexibility,
strength, technique,
control and balance
[for example, through
athletics and
gymnastics]
perform dances using
a range of movement
patterns
take part in outdoor
and adventurous
activity challenges
both individually and
within a team
compare their
performances with
previous ones and
demonstrate
improvement to

Run, jump, throw
and catch with
their weaker
hands.

Demonstrating
control through
flexibility, strength,
technique and
balance

Challenges through
individual activities
outdoors
Creating complex
movement
patterns
individually

Competitive games, Run, jump, throw
including the
and catch within
principles of attack activities.
vs defence and
tactics to become
successful.

Consistently
demonstrating
control through a
range of movement
such as flexibility,
strength,
technique, and
balance

Competitive games,
including the
principles of attack
vs defence tactics
to outwit an
opponent.

Compare and
evaluate
performance
demonstrating
their personal best.

Challenges through
team activities
outdoors

Compare and
evaluate
performance
demonstrating
their personal best
and potential
improvements

Creating complex
movement
patterns in a small
group
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achieve their personal
best
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PE Grant

PE coaching – grant
funded (Real PE)

ll schools must provide
swimming instruction
either in key stage 1 or
key stage 2.

In particular, pupils should be taught to:
swim competently, confidently and proficiently over a distance of at least 25
metres
use a range of strokes effectively [for example, front crawl, backstroke and
breaststroke]
perform safe self-rescue in different water-based situations

PE coaching – grant
funded (Real PE)

PE coaching – grant
funded (Real PE)

PE coaching – grant
funded (Real PE)

PE coaching – grant
funded (Real PE)

PE coaching – grant
funded (Real PE)

In particular, pupils should be taught to:
swim competently, confidently and proficiently over a distance of at least 25
metres
use a range of strokes effectively [for example, front crawl, backstroke and
breaststroke]
perform safe self-rescue in different water-based situations

Creative Arts

Key Stage 1
Year 1
National Curriculum
Strands

Area

Autumn

Music
Listening activities-Give
children opportunity to
listen to sounds outside
of the classroom: birds,
cars, the wind, insects
and voices.
-Guessing games -Ask
one pupil, hidden from
view, to play an
instrument. Another
pupil has to select an
instrument that they
think makes the same
sound from a box. Lead
the pupils in a
discussion about the
sounds that they and
others have made.

Year 2

Spring

Design
Technology

To develop an
understanding of simple
mechanisms through
designing and making
moving pictures.
For children to develop
their understanding of
how movement can be
created by investigating
everyday products and
making simple levers
and sliders from given
examples.
To give children the
opportunities to
understand structure
and to develop their own
ideas by creating their

Summer

Autumn

Art

Music

To produce creative
work, exploring their
ideas and recording their
experiences -become
proficient in drawing,
painting, sculpture and
other art, craft and
design techniques
- evaluate and analyse
creative works using the
language of art, craft
and design
- know about great
artists, craft makers and
designers, and
understand the historical
and cultural

Performance activities:
Lead the pupils in
singing a variety of
simple songs and
rhymes. Include action
songs, where possible,
for example: Head,
shoulders, knees and
toes and One finger, one
thumb keep moving;
Play Follow My Leader
as a whole class activity.
Make a sound or ask
one of the pupils to
make a sound, and the
rest of the class copies.
Develop this into a

Spring

Design
Technology

To develop an
understanding of
simple mechanisms
through designing
and making moving
pictures. These can
be based on
characters or scenes
from stories and could
be designed for use in
storytelling activities.
For children to
develop their
understanding of how
movement can be
created by

Summer

Art
To produce creative
work, exploring their
ideas and recording their
experiences -become
proficient in drawing,
painting, sculpture and
other art, craft and
design techniques
- evaluate and analyse
creative works using the
language of art, craft
and design
- know about great
artists, craft makers and
designers, and
understand the historical
and cultural
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learnt knowledge to
strengthen their projects.
To develop childrens
understanding and
perceptions of food and
to manipulate food and
use the basic principles
of creating food from a
balanced and nutritious
view.

development of their art
forms

‘chain of sound’ around
the circle.
Lead a discussion about
the differences between
loud, quiet, fast and slow
sounds, and the best
ways of making them.
Have the pupils create
patterns with sounds, for
example: loud – quiet –
loud – quiet; or long –
short – long – short.

investigating
everyday products
and making simple
levers and sliders
from given examples.
To give children
opportunities to
develop their
understanding of
structures. They
develop and model
their ideas by creating
static models from
sheet and reclaimed
materials and using
construction kits.
They gain a basic
understanding about
structures and how
these can be made
stronger gives
children opportunities
to develop their
understanding of
structures. They
develop and model
their ideas by creating
static models from
sheet and reclaimed
materials and using
construction kits and
they will gain a basic
understanding about
structures and how
these can be made
stronger.
To develops
children's
understanding of
designing and making

development of their art
forms
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with food and the
importance of healthy
eating

Lower Key Stage 2
Year 3
National Curriculum
Strands

Area

Autumn

Music
Listening-Pupils to listen
to and discuss
environmental sounds
on different themes, for
example: down our
street; a wet day; and/or
on the beach.
Encourage them to use
appropriate vocabulary
to show how we make
sounds, for example:
scraping; tapping;
shaking.
Listening-Provide an
opportunity for them to
listen to, recognise and
make different sound
qualities from different
materials, for example:
wood; metal; and skin.
Encourage the pupils to
use words to describe,
for example: knocking
on a door/wood; rain on
a tin roof/metal; or a
drumbeat/skin.
Composing-Set up an
outdoor music/sound

Year 4

Spring

Design
Technology

To begin to design,
generate, develop,
model and communicate
their ideas through
discussion, annotated
sketches, crosssectional and exploded
diagrams, prototypes,
pattern pieces and
computer-aided design
To begin to make from
and use a wider range of
materials and
components, including
construction materials,
textiles and ingredients,
according to their
functional properties and
aesthetic qualities
To begin to evaluate
their ideas and products
against their own design
criteria and consider the
views of others to
improve their work
To begin to use
technological knowledge
to understand how to

Summer

Autumn

Art

Music

To produce creative
work, exploring their
ideas and recording their
experiences -become
proficient in drawing,
painting, sculpture and
other art, craft and
design techniques
- evaluate and analyse
creative works using the
language of art, craft
and design
- know about great
artists, craft makers and
designers, and
understand the historical
and cultural
development of their art
forms
Pupils taught to use a
range of materials
creatively to design and
make products and to
use drawing, painting
and sculpture to develop
and share their ideas,
experiences and
imagination.

Listening - Play an
extract of music for the
pupils to listen to and
discuss. Focus on the
sounds that they hear,
for example: loud/quiet;
high/low; fast/slow; and
long/short.
Play sections of music
from, for example: The
Nutcracker Suite by
Tchaikovsky; Dance of
the Sugar Plum Fairy
(quiet); and Russian
Dance (loud). Carnival of
the Animals by SaintSaens; talk about the
differences in volume,
pitch and speed in the
various sections.
Perform-Encourage the
pupils to select
instruments to create
musical patterns and
accompaniments, for
example: simple
repeated

Spring

Design
Technology

To design, generate,
develop, model and
communicate their ideas
through discussion,
annotated sketches,
cross-sectional and
exploded diagrams,
prototypes, pattern
pieces and computeraided design
To make from and use a
wider range of materials
and components,
including construction
materials, textiles and
ingredients, according to
their functional
properties and aesthetic
qualities
To evaluate their ideas
and products against
their own design criteria
and consider the views
of others to improve their
work
To use technological
knowledge to
understand how to use

Summer

Art
To produce creative
work, exploring their
ideas and recording their
experiences -become
proficient in drawing,
painting, sculpture and
other art, craft and
design techniques
- evaluate and analyse
creative works using the
language of art, craft
and design
- know about great
artists, craft makers and
designers, and
understand the historical
and cultural
development of their art
forms
Pupils taught to develop
a wide range of art and
design techniques in
using colour, pattern,
texture, line, shape, form
and space and about
the work of a range of
artists, craft makers and
designers, describing
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area where pupils can
play with and explore the
sound properties of
larger items, for
example: buckets;
plastic tubing; brushes;
and sticks. Allow some
time for the pupils to
investigate and discuss
together how they can
make different sounds
with the materials
available. Focus on
whether these sounds
are loud or quiet, and
fast or slow.
Composing-Use
instruments to explore
together and elicit
sounds to accompany
stories for example:
Three Little Pigs:
building houses, e.g.
straw – maracas; sticks
– claves/coconut shells;
bricks – tambour; and
wolf – drum;

use electrical and
mechanical systems and
use them in their
products
To begin to become
competent in a range of
cooking techniques [for
example, selecting and
preparing ingredients;
using utensils and
electrical equipment;
applying heat in different
ways; using awareness
of taste, texture and
smell to decide how to
season dishes and
combine ingredients;
adapting and using their
own recipes.

Focus on Pop art and
artist Ya a yoi Kusam to
create work in a similar
style using a variety of
materials.

accompaniments e.g.
Canoe Song.
Composing- Provide
pictures of objects or
creatures which make
sounds, for example:
leaves; a giant; a
mouse. Challenge the
pupils to produce an
appropriate sound for
each picture. Have them
choose sounds for a
particular purpose, for
example: a scrunchedup bag – rustling leaves;
a drum – giant steps; or
fingernails scraping on a
desk – mice scurrying.

electrical and
mechanical systems and
use them in their
products
To become competent in
a range of cooking
techniques [for example,
selecting and preparing
ingredients; using
utensils and electrical
equipment; applying
heat in different ways;
using awareness of
taste, texture and smell
to decide how to season
dishes and combine
ingredients; adapting
and using their own
recipes.

the differences and
similarities between
different practices and
disciplines, and making
links to their own work.
Focus on Abstract art
and Kandinsky, using a
variety of colours and
techniques to create
work in his style.

Upper Key Stage 2
Year 5
National Curriculum
Strands
Area

Year 6

Autumn

Spring

Summer

Music
Listen t clip of
composition made with
everyday objects Model
using kitchen objects to
create sounds. Students
explore objects that
relate to the clip one at a

Design Technology
To design, generate,
develop, model and
communicate their ideas
through discussion,
annotated sketches,
cross-sectional and
exploded diagrams,

Art
To produce creative
work, exploring their
ideas and recording their
experiences -become
proficient in drawing,
painting, sculpture and

Autumn
Music
Listening: Play t wo
versions of the same
song - focus the pupils
on comparing and
describing various
characteristics of each
version

Spring

Summer

Design Technology
To design, generate,
develop, model and
communicate their ideas
through discussion,
annotated sketches,
cross-sectional and
exploded diagrams,

Art
To produce creative
work, exploring their
ideas and recording their
experiences -become
proficient in drawing,
painting, sculpture and
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time making as many
sounds as possible with
each object or
combination of objects.
Play the track again and
allow the students to
play along using the new
sounds they have found.
Conduct and give the
students opportunities to
solo if they wish.
Listening -Allow the
pupils to listen to each
other’s music and
discuss their own and
others’ music-making.
Focus on:
the number of
instruments used;
the use of dynamics
(loud/quiet);
and the choice of
instrument.
To listen with attention to
detail and recall sounds
with increasing aural
memory.
Play and perform in solo
and ensemble contexts,
using their voices and
playing musical
instruments with
increasing accuracy,
fluency, control and
expression

prototypes, pattern
pieces and computeraided design
To make from and use a
wider range of materials
and components,
including construction
materials, textiles and
ingredients, according to
their functional
properties and aesthetic
qualities
To evaluate their ideas
and products against
their own design criteria
and consider the views
of others to improve their
work
To use technological
knowledge to
understand how to use
electrical and
mechanical systems and
use them in their
products
To become competent in
a range of cooking
techniques [for example,
selecting and preparing
ingredients; using
utensils and electrical
equipment; applying
heat in different ways;
using awareness of
taste, texture and smell
to decide how to season
dishes and combine
ingredients; adapting
and using their own
recipes.

other art, craft and
design techniques
- evaluate and analyse
creative works using the
language of art, craft
and design
- know about great
artists, craft makers and
designers, and
understand the historical
and cultural
development of their art
forms
Pupils should be taught
to develop their
techniques, including
their control and their
use of materials, with
creativity,
experimentation and an
increasing awareness of
different kinds of art,
craft and design.
Pupils should be taught
to create sketch books
to record their
observations and use
them to review and
revisit ideas
Focus on cubism and
look at Picasso, making
art in his style.

Composing- Make a
range of untuned and
tuned instruments
available. Allow the
pupils to explore, select
and combine
instruments to create
short musical patterns,
for example: improvising
and creating musical
‘conversations’; using
similar and contrasting
instruments to ‘question
and answer’; and
making echo patterns.
Understanding the role
of individual instruments
within different settings
Understanding the
elements required to
create a musical picture

prototypes, pattern
pieces and computeraided design
To make from and use a
wider range of materials
and components,
including construction
materials, textiles and
ingredients, according to
their functional
properties and aesthetic
qualities
To evaluate their ideas
and products against
their own design criteria
and consider the views
of others to improve their
work
To use technological
knowledge to
understand how to use
electrical and
mechanical systems and
use them in their
products
To become competent in
a range of cooking
techniques [for example,
selecting and preparing
ingredients; using
utensils and electrical
equipment; applying
heat in different ways;
using awareness of
taste, texture and smell
to decide how to season
dishes and combine
ingredients; adapting
and using their own
recipes.

other art, craft and
design techniques
- evaluate and analyse
creative works using the
language of art, craft
and design
- know about great
artists, craft makers and
designers, and
understand the historical
and cultural
development of their art
forms
Pupils should be taught
to develop their
techniques, including
their control and their
use of materials, with
creativity,
experimentation and an
increasing awareness of
different kinds of art,
craft and design.
Pupils taught to improve
their mastery of art and
design techniques,
including drawing,
painting and sculpture
with a range of materials
[for example, pencil,
charcoal, paint, clay] and
about great artists,
architects and designers
in history.
Look at a variety of
movements and artists,
including Banksy,
Pollock, Mondrian, and
Goldsworthy.
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Humanities

Key Stage 1 - Geography
Pupils should develop knowledge about the world, the United Kingdom and their locality. They should understand basic subject-specific vocabulary relating
to human and physical geography and begin to use geographical skills, including first-hand observation, to enhance their locational awareness

Year 1
National Curriculum
Strands

-Locational
knowledge
-Place Knowledge
-Geography skills
& fieldwork
-Human &
Physical
Geography:

Autumn

Locational
Knowledge:
-Name & locate
specific countries
and continents
-Name & locate
specific cities,
monuments or
landmarks from
across the United
Kingdom
Work starting
with idea of self
and position in
the world, jigsaw
activities to help

Year 2

Spring

Summer

Autumn

Spring

Summer

Place Knowledge:
Explore similarities
& differences
between UK and
the jungle
Case study of
African Jungle link
with circus through
animals found
there. Exploration
of climate,
appearance and
people found in UK
and contrasting
location.
To understand
geographical
similarities and
differences through

Geography skills &
fieldwork: creating
maps, link to any
LOTC activities or
educational visits

Locational
Knowledge:
Exploring the four
countries and
capital cities of the
United Kingdom
Starting point of
ourselves, school
and location in UKmoving out to
explore other areas
of UK and Capitol
cities.
Links to C-Touch
software to build
understanding for
pupils

Human & Physical
Geography: -Use
basic geographical
vocabulary to refer
to local & familiar
featuresA big write after an
educational visit
Creating maps
across school;
directing others,
following directions
and co-ordinating
Interactive map of
local area – pupils
to identify key
monuments

Human & Physical
Geography:
Explore seasonal /
daily weather
patterns in the UK
Locational
Knowledge:
Exploring the (5)
ocean(s)
Exploring contrast
in weather across
the continents
Identifying weather
from across the
world
link to summer
themes within
classrooms. Pupils
to look at where

Make short
journeys around
school
Take part in an
educational visit to
build awareness
Map activities in
our outdoor
learning areas
Inclusion of
interactive maps
using ICT provisions
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identify parts of
the globe.

studying the human
and physical
geography of a
small area of the
United Kingdom

to direct and
navigate

people go in the
summer, e.g.
Seaside, the
exploration of water
and the sea itself.

Key Stage 1 - History
Pupils should develop an awareness of the past, using common words and phrases relating to the passing of time. They should know where the people and
events they study fit within a chronological framework and identify similarities and differences between ways of life in different periods.

Year 1
National
Curriculum
Strands

Autumn

Spring

Year 2
Summer

Autumn

Spring

Summer
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Continuous daily
teaching of
chronological
understanding
through
timelines/sequence
of events

Continuous daily
teaching of
chronological
understanding
through
timelines/sequence
of events

Key Individuals

Key Events

Comparing
‘ourselves’ with
lives of significant
historical figures,

Events of local
importanceRoberts bakery (
local history over
time)

-Significant local
people
Key Events

St. Patrick’s Day
St. George’s Day

e.g. Bonfire night

Continuous daily
teaching of
chronological
understanding
through
timelines/sequence
of events
Key Individuals
Comparing
‘ourselves’ with
lives of significant
historical figures
explorers such as
Christopher
Columbus.
Links to theme
days, sporting
heroes (e.g. Jesse
Owens, England
1966 football team)

Continuous daily
teaching of
chronological
understanding
through
timelines/sequence
of events
Key Events
Local History –
Northwich's salt
history
Anderton Boat Lift
history
Links to Chester
and the Romans
WW1
Remembrance
Activities

Events of local
importance- Guy
Fawkes

Continuous daily
teaching of
chronological
understanding
through
timelines/sequence
of events
Key Individuals
Significant local
people:
The Beatles;
exploring the 60’s
era.
Lewis Carroll;
exploring Alice in
Wonderland and
his life in Cheshire
History of local
football clubs,
music bands and
figures

Continuous daily
teaching of
chronological
understanding
through
timelines/sequence
of events
Key Events
Comparison
between pictures of
damage sustained
to local area
through WWII.
The Marbury Park
(Northwich) POW
camp history
Tatton Park history
(Knutsford) and
impact on the local
community

Lower Key Stage 2 - Geography
Pupils should extend their knowledge and understanding beyond the local area to include the United Kingdom and Europe, North and South America. This
will include the location and characteristics of a range of the world’s most significant human and physical features

Year 3

Year 4
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National
Curriculum Strands

Autumn

Spring

Summer

Autumn

Spring

Summer
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Geography skills
& fieldworkrecording and
explain areas:
Unit: Investigating
our local area
Trips to local
landmarks
Links to Forest
School activities
(LOTC)
Creating maps of
local areas

Locational
Knowledgecountries and
cities of the UK:
Unit: Where in the
world is Barnaby
Bear
Trip to a UK city
(Chester, Liverpool,
Manchester)
Identifying capital
cities and their
location, within the
UK

Human &
Physical
Geography- trade
links:

Unit: Sources of
food
Discovering what
Fairtrade is
Opportunity for
growing food,
discovering local
foods and the
history of foods
such as grains,
fruit and
vegetables
How is food
packaged around
the world?

Geography skills
& fieldworkobserving,
recording &
measuring
Unit: Changing our
classroom
Create an
interactive map on
the playground
Create an
interactive treasure
hunt within the
school grounds

Place Knowledgecomparing UK and
South America
Unit: Town and Country
Investigating ways of
travelling around the
world; recording flight
times, shipping times
etc.
Comparing cultures
between continents

Human & Physical
Geographyunderstanding
climate
Unit: The weather
Visits to local farms
to understand the
impact of weather
on our food
Growing foods and
recording weather
diaries
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Lower Key Stage 2 - History
Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives
within and across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms.

Year 3
National
Curriculum Strands

Autumn

Spring

Year 4
Summer

Autumn

Spring

Summer
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British HistoryRoman Empire &
Impact on Britain:
Unit: Boudicca and
the Romans
(EQUALS)
Roman history:
military, food,
crime and
punishment
(Horrible Histories)
Links to Chester
and history of
Northwich

British HistoryHunter-gathers &
early farmers
Investigate how
hunter gathers ate,
lived and
communicated.
Grow foods that
they would have
encountered in
early farming
Attempt to make
bread
Investigate the
Islands off the
coast of Scotland
and Wales (link to
Katie Morag story
series)

British HistoryHistory of food –
food throughout
the ages.
Explore traditional
dishes in English
culture;
Scones,
strawberries and
cream, crumpets.
Links to growing
local foods
(possible links to
upper school
activities)

British History –
post 1066 study
of relevant local
history
History of our
selves/our school.
Collect baby
photos; observe
the progression.
Explore older
photos from the
past – how has our
area changed?
How has society
changed?
Unit: History of my
local area

Broader History studyBorneo
History of the
rainforests.
History of our local
forest areas – Delamere.
Geography link…tribes
in the Rainforest, being
introduced to other
cultures/disease/littering

Broader History
study-A Study of
Greek Life
Unit: Life in ancient
greece (EQUALS)
Greek beliefs,
hierarchy, written
language, food, the
Olympics – how
did they begin?
Creating togas –
comparing them to
clothes from today
Ancient Greek
myths
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Upper Key Stage 2 - Geography
Year 5
National Curriculum
Strands

Autumn

Spring

Year 6
Summer

Autumn

Spring

Summer
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Human & Physical
Geographyunderstanding
climate
Unit: The Weather
Why do we have
different types of
weather?
What weather
would we
commonly see in
different parts of
the world
How does local
weather affect food
sources during the
year?

Geography skills &
fieldworkrecording and
explain areas:
Investigating the
Geography of our
local school
Investigating the
geography of
Northwich
Investigating the
location of
Weaverham within
Northwich

Human & Physical
Geography- rivers:
Unit: Investigating
Rivers
Local trips to
identify rivers
Explore the history
of River Weaver;
trip to Marshall
Arms
Comparison
between rivers and
the seas.

Locational
Knowledgecountries and
cities of the UK:
Unit: My home on
an island
Activities linked to
Islands; what would
we need for a
desert island, what
conditions might
we find?

Place Knowledgecomparing UK and
china
Unit: Town and
Country
Chinese new year
celebrations
Chinese culture
compared to life in
the UK

Human & Physical
Geography- water:
Unit: Water Water
everywhere
The river system in
the UK
Canal boats; life on
a boat
Educational visits to
local rivers, seaside
or canals
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Upper Key Stage 2 - History
Year 5
National Curriculum
Strands

Year 6

Autumn

Spring

Summer

British History
Bonfire night
Bronze Age
religion, technology
and travel, for
example,
Stonehenge
Iron Age hill forts:
tribal kingdoms,
farming, art and
culture

Local history study
Studying salt and
its properties; why
has it been useful?
Canals, the system
we have in UK
Links to Victorian
history and the
lasting impact

Broader
history
study: A Study of
Egyptian Life
Unit: Life & Death
in Ancient Egypt
The pyramids,
pharaohs, beliefs
and history of their
society

Autumn

British History*Leisure
History of food –
food throughout
the ages.
Life in Victorian
Britain
*Extended period
study: significant
turning pointscrime and
punishment in
Victorian times
Unit: Victorian
Britain

Spring

Summer

Broader History
study
China/ Emperor
Qin, Great Wall
Investigating
Chinese traditions,
cultures and key
events from history
Exploring resources
from Chinese life,
comparing to our
own way of living
Non-European
History Study

British History:
Anglo Saxons and
Vikings/
Viking
invasion
Unit: Invasion and
Settlement of the
Vikings in Britain
Unit: Life in Anglo –
Saxon Britain

Learning outside the Classroom
Whilst Learning outside the Classroom incorporates skills that can be seen right across the curriculum, this document focuses on the
key skills that are displayed through Learning Outside the Classroom.
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Fine/Gross Motor Skills
Stage 1: Pupils to demonstrate an awareness of balancing on unsteady surfaces.
Stage 2: Pupils to walk safely and sensibly around the area.
Stage 3: Pupils to pick up large objects safely.
Stage 4: Pupils to thread/weave using a range of sized wool/string.
Stage 5: Pupils to use potato peelers/knives to whittle sticks.

Team Building
Stage 1: Pupils to work independently whilst tolerating others being in their environment.
Stage 2: Pupils to work with a familiar adult.
Stage 3: Pupils to work with a friend.
Stage 4: Pupils to work with an unfamiliar adult.
Stage 5: Pupils to work with an unfamiliar partner.
Stage 6: Pupils to work within a small group.
Stage 7: Pupils to work with the class.
Communication
Stage 1: Pupils to communicate gesturally in order to show wants and needs.
Stage 2: Pupils to request items through pictures/symbols.
Stage 3: Pupils to communicate using single words either verbally or through the use of symbols or signing.
Stage 4: Pupils to communicate using 2-3 key words either verbally or through the use of symbols or signing.
Stage 5: Pupils to communicate using sentences either verbally or through the use of symbols or signing.
Exploration
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Stage 1:
tolerate new and unfamiliar surroundings.
Stage 2: Pupils to investigate their surroundings.
Stage 3: Pupils to discover/explore natural resources.
Stage 4: Pupils to problem solve; alternative uses of natural resources.
Stage 5: Pupils to have an environmental impact awareness.
Stage 6: Pupils to display an increased motivation for learning.

Pupils to

Creativity
Stage 1: Pupils to discover new thoughts and ideas.
Stage 2: Pupils to take part in engaging and exciting activities.
Stage 3: Pupils to develop a social awareness of others.
Stage 4: Pupils promote imaginative and inventive play.
Stage 5: Pupils discover risk taking and the importance of it.

Each of these skills are essential in helping to support our pupils in order for them to lead happy and independent lives. We aim to
promote cultural capital within these sessions, allowing our pupils to engage with the activities whilst continuously learning in a fun and
memorable way. It is important to provide pupils with opportunities to enhance and continually develop transferrable skills.

Appendix 2: Class Timetables
Key Stage 1
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Start / Finish
Time

8.50 - 9.00

Monday

Tuesday

Wednesday

Thursday

Friday

Pupils arrive

Pupils arrive

Pupils arrive

Pupils arrive

Pupils arrive

Settling in activities

Settling in activities

Settling in activities

Settling in activities

Settling in activities

Sensory Diet Input and Outdoor
Learning

Sensory Diet Input and Outdoor Learning

Sensory Diet Input and Outdoor
Learning

Sensory Diet Input and Outdoor
Learning

(PD/ PSHE/ COM)

(PD/ PSHE/ COM)

Sensory Diet Input
and Outdoor
Learning

(PD/ PSHE/ COM)

(PD/ PSHE/ COM)

(PD/ PSHE/ COM)

9.00 - 9.15

9.15 – 10.00

10.00 - 10.15

10.15 - 10.35

Circle Time

Circle Time

Circle Time

Circle Time

Circle Time

(PSHE/ COM/PD)

(PSHE/ COM/PD)

(PSHE/ COM/PD)

(PSHE/ COM/PD)

(PSHE/ COM/PD)

Work 1 – Adult Lead

Work 1 – Adult Lead

Work 1 – Adult Lead

Work 1 – Adult Lead

Work 1 – Adult Lead

English and Communication

PE – Hall

English and Communication

English and Communication

English and
Communication
Work 1 – Specialist

Outdoor Learning
(PD/PSHE)

Outdoor Learning
(PD/PSHE)

Outdoor Learning
(PD/PSHE)

Outdoor Learning
(PD/PSHE)

Outdoor Learning
(PD/PSHE)

Snack/ Communication

Snack/ Communication

Snack/ Communication

Snack/ Communication

(PD/ COM/ PSHE)

(PD/ COM/ PSHE)

(PD/ COM/ PSHE)

(PD/ COM/ PSHE)

Snack/
Communication
(PD/ COM/ PSHE)
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10.35 - 10.50

Toilet

Toilet

Toilet

Toilet

Toilet

Independent Skills – Self
Dressing

Independent Skills – Self Dressing

Independent Skills – Self Dressing

Independent Skills – Self Dressing

Sensory Diet/ Continuous Provision (Child
initiated)

Sensory Diet/ Continuous Provision
(Child initiated)

Sensory Diet/ Continuous Provision
(Child initiated)

Independent Skills –
Self Dressing

(PD/PSHE/ COM)

(PD/PSHE/ COM)

(PD/PSHE/ COM)

Sensory Diet/ Continuous
Provision (Child initiated)
(PD/PSHE/ COM)

Sensory Diet/
Continuous Provision
(Child initiated)
(PD/PSHE/ COM)

10.50-11.00

11.00 - 11.45

11.45 - 12.00

Spelling & Reading

Spelling & Reading

Spelling & Reading

Spelling & Reading

Spelling & Reading

Sensory Story

Sensory Story

Sensory Story

Sensory Story

Sensory Story

(PD/ PSHE/ COM/ UTW)

(PD/ PSHE/ COM/ UTW)

(PD/ PSHE/ COM/ UTW)

(PD/ PSHE/ COM/ UTW)

(PD/ PSHE/ COM/
UTW)

Work 2 – Adult Lead

Work 2 – Adult Lead

Work 2 – Adult Lead

Work 2 – Adult Lead

Work 2 – Adult Lead

Mathematics

Mathematics

Mathematics

Mathematics

Mathematics

Lunch time routine

Lunch time routine

Lunch time routine

Lunch time routine

Lunch time routine

Independent Skills

Independent Skills

Independent Skills

Independent Skills

Independent Skills

(PSHE/ PD)

(PSHE/ PD)

(PSHE/ PD)

(PSHE/ PD)

(PSHE/ PD)
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12.00 - 1.00

1.00 - 1.10

1.10 – 1.55

Lunch Time

Lunch Time

Lunch Time

Lunch Time

Lunch Time

Outdoor Learning

Outdoor Learning

Outdoor Learning

Outdoor Learning

Outdoor Learning

(PD/ PSHE/ COM/ UTW)

(PD/ PSHE/ COM/ UTW)

(PD/ PSHE/ COM/ UTW)

(PD/ PSHE/ COM/ UTW)

(PD/ PSHE/ COM/
UTW)

Circle time

Circle time

Circle time

Circle time

Circle time

Calm and Relax

Calm and Relax

Calm and Relax

Calm and Relax

Calm and Relax

(L/ COM/ PSHE/ UTW)

(L/ COM/ PSHE/ UTW)

(L/ COM/ PSHE/ UTW)

(L/ COM/ PSHE/ UTW)

(L/ COM/ PSHE/
UTW)

Work 3 – Adult Lead

Work 3 – Adult Lead

Work 3 – Adult Lead

Work 3 – Adult Lead

Collective Worship

Creative Arts

Science

RE

Humanities
History, Geography

Work 4 – Adult Lead

Work 4 – Adult Lead

Work 4 – Adult Lead

Work 4 – Adult Lead

Work 4 – Adult Lead

2.00 – 2.45

PE

English and Communication

PSHCE

Forest School

Science

2.15 - 2.30

Outdoor Learning

Outdoor Learning

Outdoor Learning

Outdoor Learning

Outdoor Learning

(PD/ PSHE/ COM/ UTW)

(PD/ PSHE/ COM/ UTW)

(PD/ PSHE/ COM/ UTW)

(PD/ PSHE/ COM/ UTW)

(PD/ PSHE/ COM/
UTW)

Snack/ Communication

Snack/ Communication

Snack/ Communication

Snack/ Communication

(PD/ COM/ PSHE)

(PD/ COM/ PSHE)

(PD/ COM/ PSHE)

(PD/ COM/ PSHE)

Snack/
Communication

2.30-2.45

(PD/ COM/ PSHE)
2.45-2.55

Toilet

Toilet

Toilet

Toilet

Toilet
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2.55-3.10

Independent Skills – Self
Dressing

Independent Skills – Self Dressing

Independent Skills – Self Dressing

Independent Skills – Self Dressing

Independent Skills –
Self Dressing

Circle Time
(PSHE/ COM/PD)

Circle Time
(PSHE/ COM/PD)

Circle Time
(PSHE/ COM/PD)

Circle Time
(PSHE/ COM/PD)

Circle Time
(PSHE/ COM/PD)

Key Stage 2
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Start / Finish Time

Monday

Tuesday

Wednesday

Thursday

Friday

HLTA Lead (PM)

Pupils arrive

Pupils arrive

Pupils arrive

Pupils arrive

Pupils arrive

Reading

Reading

Reading

Reading

Reading

Registration. Independent and shared
reading

Registration. Independent and shared reading

Registration. Independent and shared reading

Registration. Independent and shared reading

PSHE /Speaking & Listening Circle time

PSHE /Speaking & Listening

PSHE /Speaking & Listening

PSHE /Speaking & Listening

Circle time

Circle time

Maths

Maths

Maths

Maths

Maths

PE-Outdoor Learning

PE-Outdoor Learning

PE-Outdoor Learning

PE-Outdoor Learning

PE-Outdoor Learning

PSHE Toilet

PSHE Toilet

PSHE Toilet

PSHE Toilet

PSHE Toilet

Independent Skills

Independent Skills

Independent Skills

Independent Skills

Independent Skills

PHSCE/Communication Snack

PHSCE/Communication Snack

PHSCE/Communication Snack

PHSCE/Communication Snac

8.50 - 9.05

9.05- 9.15

Registration. Independent and sha
reading

PHSE /Speaking & Listening

Circle time

Circle time

9.15 – 10.00

10.00- 10.15

10.15 - 10.30

PHSCE/Communication Snack

10.30 – 10.45
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English Tray activities

Maths Tray activities

English Tray activities

Maths Tray activities

English Tray activities

11.00- 11.45

English

English

English

English

Forest School

Computing skills
Reinforcement of individual skills as necessary

Computing skills
Reinforcement of individual skills as necessary

11.45 - 12.05

Computing skills
Reinforcement of individual skills as
necessary

Computing skills
Reinforcement of individual skills as
necessary

Computing skills
Reinforcement of individual skill
necessary

PSHE Lunch time preparation,

PSHE Lunch time preparation, washing hands
routine, tidying away

PSHE Lunch time preparation, washing hands
routine, tidying away

PSHE Lunch time preparation, was
hands routine, tidying away

10.45– 11.00

PSHE Lunch time preparation, washing
hands routine, tidying away
12.05 - 12.10

washing hands routine, tidying away

PSHE Lunch Time

PSHE Lunch Time

PSHE Lunch Time

PSHE Lunch Time

PSHE Lunch Time

12.10 - 1.00

Outdoor Learning

Outdoor Learning

Outdoor Learning

Outdoor Learning

Outdoor Learning

1.00 – 1.15

PSHE /Speaking & Listening

PSHE/Speaking & Listening

PSHE /Speaking & Listening

PSHE /Speaking & Listening

PSHE /Speaking & Listening

Circle time and registration

Circle time and registration

Circle time and registration

Circle time and registration

Circle time and registration

Science

Creative Art

PSHE

PSHE

Collective Worship- 1.20-1.50

2.00- 2.10

PE-Outdoor Learning

PE-Outdoor Learning

PE-Outdoor Learning

PE-Outdoor Learning

PE-Outdoor Learning

2.10 – 2.55

Science

Humanities

PE

RE

English

2.55-3.00pm

PHSCE/Communication Snack

1.15 – 2.00

PHSCE/Communication Snack

PHSCE/Communication Snack

PHSCE/Communication Snack

PHSCE/Communication Snack
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3.00- 3.10pm

PSHE Toilet

PSHE Toilet

PSHE Toilet

PSHE Toilet

PSHE Toilet

Independent Skills

Independent Skills

Independent Skills

Independent Skills

Independent Skills

End of day goodbyes/prayer and
reflection

End of day goodbyes/prayer and

End of day goodbyes/prayer and

reflection

reflection

Home prep – line up for taxis

Home prep- line up for taxis

End of day goodbyes/prayer and

End of day goodbyes/prayer an
reflection

reflection

Home prep- line up for taxis

Home prep- line up for taxis

Home prep- line up for taxis

Appendix 3: Medium Term Planning
Week/

Learning intentions

Session

linked to National

Example tasks/activities by pathway

Resources

Assessment
opportunities

Curriculum strands
1

Read, write and
compare numbers,
finding the nearest
10
Say, identify and
order numbers

Coastal – To explore tactile numbers, building a tower to make a number/counting out objects to
correspond correct amounts
Trace and mark make numbers in shaving foam/using chalk on tables
Explore and join in with number song practising correspondences, taking objects on and off for practical
counting
Countryside- To order numbers to 20, identifying missing numbers and writing them to practise number
formation
Recap from previous learning what rounding up and down is, finding the nearest ten of a number and
then continue exploring what rounding up and down means e.g. above 5 go up, below 5 go down…
practise using a range of numbers (pack of cards of numbers up to 50 – pick a card and then round up to
find the nearest ten)
City – To count to 100 in 10s and again for 1s to reinforce number ordering and counting. Recap from
previous learning what rounding up and down is, finding the nearest ten of a number and then continue








Number lines
Number formation
sheets
Shaving foam
Number
correspondence
objects e.g.
counting
bears/bricks for
towers
Counting to 100 in
10s sheet



Questioning



Maths
investigations



Class
Discussion/Parti
cipation
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2

To use, read and
write units of
measurement with
length

To explore rulers and
metre rulers, using
them to measure
length for different
objects
3

draw 2D shapes
with some
accuracy
compare and
identify the names
of geometric
shapes

exploring what rounding up and down means e.g. above 5 go up, below 5 go down… practise using a
range of numbers (pack of cards of numbers up to 50 – pick a card and then round up to find the nearest
ten). Practise writing numbers when an adult asks them to find and write …, finding them on the number
line to prompt
Coastal – To explore a range of objects in different sizes ‘big balls, small balls’ and make comparison
through exploring how they feel and move. Make collections of big/small objects
Ask for big/small objects using communication, making clear choices for big/small
Countryside- Explore a range of objects and compare/order based on length. Use rulers with an adult to
measure lengths.
Sort objects into what might be measured by 30cm ruler or metre ruler
City – To use metre rulers and rulers to measure a range of different objects – discuss and compare why
they might need a 30cm/metre ruler
Order objects in length, comparing and discussing their ideas. Write and record the lengths of different
objects in a chart



Missing numbers
sheets



Big and small
objects – extreme
opposites
Objects to
measure
30cm and metre
rulers
Sheets to record
length
Shortest to longest
length sheets for
ordering



Questioning



Maths

Describe, compare properties of shapes recapping from right angles and curved sides from last year’s
teaching





Questioning



Maths

Coastal – To engage in ‘what’s in the bag’ exploring a range of tactile 2D shapes. Group together the
circles and squares and make prints with different size shapes to make a shape collage
Countryside- Match 2D shapes to shape boards and their names, find and match shapes into groups
Explore 2D shapes and match correct shapes to different pictures e.g. picture of a car, match the circles
for wheels
Trace and colour shapes – identifying the name of shapes drawn
City –Sort and label 2D shapes to shape boards and their names, find and match shapes into groups
Explore 2D shapes and match correct shapes to different pictures e.g. picture of a car, match the circles
for wheels – discuss how the shapes are different e.g. circle is a curve and square has four sides
Trace and colour shapes – comparing, sorting and grouping shapes by a range of criteria



2D shapes and
geometry pack
(maths cupboard
Large tactile
shapes
Visual labels and
posters for shapes
sorting
‘What’s in the bag’
bag/box
2D shape real and
shape sorting
Shape criteria and
properties visuals
Criteria examples
for sorting












investigations


Class
Discussion/Parti
cipation

investigations


Class
Discussion/Parti
cipation
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4

Create and
interpret data from
class charts
Make, compare and
discuss charts

5

Create and
interpret data from
class charts
Make, compare and
discuss charts

Introduce and recap last learning (Summer 2) about graphs and charts to reinforce and re-familiarise
pupils with this area of learning.



Coastal – Explore and make groups of different colours from a selection of objects, categorising what
they have – choices of two and three colours, matching coloured objects onto the correct colour
Countryside- Discuss what a pictogram is, explore some examples, what do they tell us? Work in small
groups to decide a question from a select few examples. Work as a group and as individuals to make a
pictogram using one of the questions selected, discuss findings as a group. Adults ask ‘what’s the group
with most/least’
City – Discuss and explore pictogram examples, what are they telling us? How have they been recorded
e.g. stickers, what kinds of pictures, does one picture = one on the graph?
Choose a question as an individual and ask the class/small group e.g. what is your eye colour, plot and
record the data with support of an adult
Collect and discuss different pictograms




Coastal – Explore and make groups of different colours from a selection of objects, categorising what
they have – choices of two and three colours, matching coloured objects onto the correct colour
Discuss this alongside the class chart – can they recreate it using colour/picture matching?
Countryside- Discuss what a pictogram, tally and bar chart is, explore some examples, what do they tell
us? Recap last year’s work with the three charts. Explore a whole class chart – what does it tell us? Can
we design it differently/turn it into something else e.g. pictogram to a bar chart?
Work in small groups to decide a question from a select few examples. Work as a group and as
individuals to make the class chart into their own individual charts using a different chart (tally/bar)
Adults ask ‘what’s the group with most/least’
City – Discuss what a pictogram, tally and bar chart is, explore some examples, what do they tell us?
Recap last year’s work with the three charts. Explore a whole class chart – what does it tell us? Can we
design it differently/turn it into something else e.g. pictogram to a bar chart?
Work in small groups to decide a question from a select few examples. Work as a group and as
individuals to make the class chart into their own individual charts using a different chart (tally/bar)
Adults ask ‘what’s the group with most/least’ , and compare one another’s to check if they have
correctly transferred and read the data.














Colour sorting
objects and visual
cards
Recap
Pictogram
examples
Questions for
pictograms
Stickers/pictures
to collect data
Blank graphs to
plot axis and
record data



Questioning



Maths

Colour sorting
objects and visual
cards
Examples of last
year’s charts
taught (tally, bar
and pictogram)
Pictogram
examples
Questions for
pictograms
Stickers/pictures
to collect data
Blank graphs to
plot axis and
record data



Questioning



Maths

investigations


Class
Discussion/Parti
cipation

investigations


Class
Discussion/Parti
cipation
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6

To explore angles,
practising how to
draw common 2D
shapes with accuracy

To use mathematical
language to draw 2d
shapes, making
comparisons and
describing shape

Coastal – Sing and engage with ‘what’s in the bag’ to explore a range of tactile 2D shapes and a range of
everyday shapes that are the same shapes to allow for comparison
Match together 2D shapes and everyday objects, using different mark making materials, make prints,
tracing and drawings of circles, squares and triangles. Place shapes on paper and practise drawing
around them
Countryside- Sort and label 2D shapes to shape boards and their names, find and match shapes into
groups. Explore 2D shapes and match correct shapes to different pictures e.g. picture of a car, match the
circles for wheels – discuss how the shapes are different
Using different mark making materials, make prints, tracing and drawings of circles, squares and
triangles. Use rulers and pencils, and control to practise drawing and forming shapes.
City - Sort and label 2D shapes to shape boards and their names, find and match shapes into groups.
Explore 2D shapes and match correct shapes to different pictures e.g. picture of a car, match the circles
for wheels – discuss how the shapes are different
Using different mark making materials, make prints, tracing and drawings of circles, squares and
triangles. Use rulers and pencils, and control to practise drawing and forming shapes, complete this over
a range of activities including practising drawing squares of different lengths e.g. 6cm each side.











7

Substituting
numbers for
pictures for
addition under 5
To explore picture in
replacement of
numbers – what is
algebra?

Coastal – Explore number rhymes and songs in order counting to 20 and back. Can they find the
numbers to match a number line and then complete this without support? Complete correspondence
activities to find 2 objects for 2 etc. can they make groups of objects for the number showing that the
number means….
Countryside- use twinkl worksheets to prompt e.g. caterpillar – ladybird = … finding the totals with
support of an adult to develop confidence and independence. This is the first time this has been taught,
developing confidence and familiarity is key, therefore work within a total of 5.
Once complete, and developing confidence, explore number sentences with one number substitute.
How can we work out the total? Adults model how this can be done, working as groups/pairs to work out
totals (number sentences of addition/subtraction below 5)
City – Explore a range of number sentences with an adult, finding the total and writing their answer.
Repeat this activity by adding one single picture (for example, 1 + apple = 6) apple is 5. Talk about what it
could be, how this could be worked out and changing the number sentence to work. In addition, then
complete this with two different images and work out the total possibilities, or use twinkl worksheets to
prompt e.g. caterpillar – ladybird = … finding the totals with support of an adult to develop confidence
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and independence. This is the first time this has been taught, developing confidence and familiarity is
key, therefore work within a total of 5.
8

To read, write and
compare numbers to
50

To use algebra with
adding (following on
from last week)

Coastal – Explore number rhyme to 10/20, exploring adding another object each time/taking one away
each time. Can they find the correct number from a choice? Can you build a tower to…? Use count and
match number resources to build and make amounts to match the numbers, ordering and matching
along to 10 and beyond where possible, What is 1, can they find one object to give to an adult, etc…
Countryside- use twinkl worksheets to prompt e.g. caterpillar – ladybird = … finding the totals with
support of an adult to develop confidence and independence. This is the first time this has been taught,
developing confidence and familiarity is key, therefore work within a total of 5.
Once complete, and developing confidence, explore number sentences with one number substitute.
How can we work out the total? Adults model how this can be done, working as groups/pairs to work out
totals (number sentences of addition/subtraction below 5)
Continue this from last week and develop and challenge progression through independence and
increasing number range to up to 10 where applicable.
City – Explore a range of number sentences with an adult, finding the total and writing their answer.
Repeat this activity by adding one single picture (for example, 1 + apple = 6) apple is 5. Talk about what it
could be, how this could be worked out and changing the number sentence to work. In addition, then
complete this with two different images and work out the total possibilities, or use twinkl worksheets to
prompt e.g. caterpillar – ladybird = … finding the totals with support of an adult to develop confidence
and independence.
Continue this from last week and develop and challenge progression through independence and
increasing number range to up to 10 where applicable.
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Appendix 4: Daily Lesson Plan
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Room 6

Daily Planning

No Staff: 4

Term: Autumn 2020

No Pupils: 10

Week/s: 3

Time: 9.15 – 10.00am

Maths: 2D Shape

Date(s): 17/09/20

Structure for Individual Pupils:

SMSCD is promoted through the lesson by: please refer to SMSCD coverage

Health & Safety including Online Safety:

Socially: Learning with others
Spiritually: Helping pupils to appreciate their environment and to

See individual, class and specific activity risk assessments on SharePoint

recognise and celebrate the achievement of others

Movement around classroom. Safe when using equipment.

Morally: Waiting, giving others time to take a turn

Logging onto the computer. Discussing how to use websites/passwords to log in.

Culturally: promoting equality of all pupils, helping all pupils to ‘fit in’
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Link to Gatsby Benchmarks:
Gatsby Benchmark 3 – Every opportunity is taken to raise aspirations and
support individual students to meet their full potential.
Gatsby Benchmark 4 – Transferable skills – reading, following instructions, turn
taking.

This lesson will provide opportunities for the following:
Reading

Pupils will be exposed to traffic lights and symbols throughout the session. Some pupils will be encouraged to choose and
communicate using PECs and communication boards. Pupils will be supported to read their personal targets and
instructions for the activities set. Pupils will also be encouraged to read labels, numerals and environmental text where
appropriate.

Writing

Pupils will be encouraged to make a variety of marks over large numbers using pincer grip and a variety of writing tools.
Pupils will be supported to name all work completed and will have opportunities to see adults write whilst modelling and
whilst giving feedback. Pre- writing skills- fine and gross motor skills will be developed through action songs, exploration
of sensory materials and using resources.
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Maths

This is the focus of the lesson and elements of the curriculum to be covered include: drawing/making 2D shapes,
recognising 2D shapes in different orientations and describing the properties of 2D shapes.

Possible misconceptions/areas of difficulty:
Some pupils may confuse 2D/3D shapes. Some pupils can sometimes struggle to retain the mathematical language used to describe the properties of
2D/3D shapes (perimeter/surfaces/edges/side)

Previous Learning: Pupils have daily Maths sessions. This is the first week focussing on 2D shape this academic year so the children’s knowledge and
understanding will be baselined during this week’s activities.

Pupil name

Differentiated Pupils Targets for Week/Term

Assessment of pupil learning:
Session 1

Session 2

Session 3

Session 4

Session 5

Coastal Pathway
To show an awareness of different shapes
To match 2D shapes to images
To recognise numerals and count objects to 5
To show an awareness of different shapes
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To match 2D shapes to images
To recognise numerals and count objects beyond 10
To show an awareness of different shapes
To match 2D shapes to images
To recognise numerals and count objects to 5
To show an awareness of different shapes
To match 2D shapes to images
To recognise numerals and count objects to 5

Countryside Pathway
To identify numbers within 50
To name the 2D shapes
To identify the properties of 2D shapes
To identify numbers within 50
To name the 2D shapes
To identify the properties of 2D shapes
To identify numbers within 20
To name the 2D shapes
To identify the properties of 2D shapes
To identify numbers within 20
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To name the 2D shapes
To identify the properties of 2D shapes

To identify and order numbers within 100
To name 2D shapes and answer questions about
their properties.
To identify and order numbers within 100
To name 2D shapes and answer questions about
their properties.
Lesson Plan

Starter activity:

All children sitting in circle.

9:15 – 9:20am

Now and next boards available to show all children what is now and next
Green symbol – work is starting. Children to touch symbol
Good looking, good listening, good sitting – show children a symbol and get them to touch eyes, ears etc. For good looking/listening
play https://www.youtube.com/watch?v=GfpLea9OurA for one minute.
Introduce the topic – 2D shape.

Main activity:

Play songs:

9:20 – 9:25am

https://accessyoutube.org.uk/play/Zw6Fps2O7XY -Numbers help me count song
https://www.youtube.com/watch?v=WTeqUejf3D0 – Shape song (shape mats as reference for second song)
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Children/staff to sing/sign/move along with the songs.
Re-cap 2D shapes using shaped carpet tiles/ cut outs. Allow pupils time to explore the shapes’ properties. Can children identify any of
the shapes/properties? Can they see anything in the classroom that is the same shape?
Play game: https://www.topmarks.co.uk/Search.aspx?q=2d%20shapes Shape Monsters (Coastal) Shape Patterns (Countryside/City)
Activities:
Coastal Children to explore tactile carpet shapes, engaging with ‘what’s in the bag?’ game. Pupils to group together the different shapes onto
the corresponding shape poster, finding the circles, triangles, rectangles and squares. Can the children sort shapes into groups when
given different criteria: colour, size? Afterwards, children to draw 2D shapes in cornflour gloop using their fingers or paintbrushes.
Adults to encourage the development of language/symbols to compare, contrast and describe. For example: straight, wiggly, curved,
rounded, pointy, bigger, smaller, longer, shorter, corner, like, different, side, curve. Pupils to use communication tools to request
resources/shapes.
Ext – number formation 0-10/tracing 2D shapes.
Countryside – Children to play 2D shape bingo, matching shapes to shape boards, identifying their names and properties. Afterwards,
pupils to explore ‘potato printers’, can the pupils identify which shape is carved into the potato? Children to create prints in paint to
check if they identified the shape correctly. Pupils to then answer questions about the properties of the printed shapes, developing
their use of language/symbols to compare, contrast and describe. For example: number of sides, straight, wiggly, curved, rounded,
pointy, bigger, smaller, longer, shorter, corner, like, different, side, curve. Pupils to write/ trace the name of each shape and the
number of sides it has.
Ext-number formation 0-20.

9:25 -9:55am
City – Pupils to share a bag of 2d shapes (circle, square, triangle, rectangle, pentagon, hexagon, octagon, heart and star) Children to
take turns to pick out a shape, identify it and describe its properties – how many corners has it got? What is a corner? Where 2 sides
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meet. Are the sides straight or curved? How many sides does it have? Does their partner agree? Afterwards, pupils to draw around
different 2D shapes on a large piece of paper. Challenge the children to draw a smaller version of each shape. Once complete, pupils
to write down the name of each shape and some of its properties. Alphabet grid and shape mat available as support.

Ext – draw shapes of given dimensions.

RESOURCES- number formation sheets, paper, shape symbols/word mats, pencils, rulers, shapes, 2D shape pictures, glues,
worksheets, camera.
KEY VOCAB- 2D, circle, square, triangle, square, rectangle, pentagon, polygon, right angle, straight, curved.
AFLSome children realise that numbers in the counting system are always in the same order.
Children will recognise numbers up to 5/10/50/100
Some children can order/count numbers to 5/10/50/100.
Some children will be able to trace/draw 2D shapes.
Some children will be able to identify and sort 2D shapes.
Some children will identify the properties of 2D shapes.

Plenary:

Rewards

9:55 – 10am

Children to be awarded ‘tokens’ where appropriate. Let children know that they are getting a reward for good work (link to
targets/achievements) Check pupil understanding with differentiated questions. Look at work against targets individually. Children to
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clap for one another’s achievements. Indicate feelings towards session using resource sheet. Explain to pupils that we will continue
with our work on 2D shape tomorrow.
Notes for future planning/ next steps: Changes to planning/ targets? Please refer to marking key
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Appendix 5: Pupil Trackers
Academic Year:

2019/2020

Teacher:

E Duffy

Learner:
Year
Group:

4

Baseline Oct
19

16/12/2019

30/03/2020

13/07/2020

EOY target

English, Reading

L1, 31%

L2, 5%

L2, 31%

L2 49%

L2 30%

English, Writing

L1, 18%

L2, 13%

L2, 34%

L2 49%

L2 40%

English spoken language

L1, 15%

L2, 23%

L4 0%

L4 50%

L3 50%

Mathematics, Number

L1, 11%

L2, 43%

L2 66%

L2 74%

L2 60%

Mathematics,
Measurement & Geometry
Mathematics, Statistics
and Probability

L2, 17%

L2, 28%

L2, 55%

L2 67%

L1, 14%

L2, 0%

L3 25%

L3 75%

Science, Biology

L1, 12%

L1, 31%

L1 59%

Science, Chemistry

L1, 4%

Science, Physics

L1, 1%

Citizenship

L1, 8%

L1, 19%

Computing & E Safety

L2, 43%

Personal, Social Health &
Economic Education
Physical Education,
swimming and water
safety
Art & Design

L1, 15%

L1, 28%

L1 59%

L1 72%

Design &
Technology/Cooking &
Nutrition

L1, 8%

L1, 12%

L1 40%

L1 56%

Geography

L1, 11%

L1, 21%

L1 43%

L1 60%

L1 50%

History

L1, 11%

L1, 22%

L1 74%

L2 32%

L1 50%

Subject

EOY jdmt

L2 60%
L2 60%
L1 25%
L1 25%

L1 30%

L1 25%

L1 61%

L1 69%

L1 60%

L2, 57%

L3 5%

L3 13%

L2 80%

L1, 19%

L2, 19%

L2 51%

L2 60%

L1, 10%

L1, 18%

L1 55%

L1 65%

L2 50%

L1 60%
L1 60%

L1 50%
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Music

L1, 4%

L1, 16%

L1 40%

L1 48%

L1 50%

Religious Education

L1, 17%

L1, 28%

L1 59%

L1 72%

L1 50%

Autumn

Spring

Summer to

IEPS:

C&I/C&L
SEMH
Sens & Ph
Self Care

A
A
A
A

A
A
A
A

A
A
A
A
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